
a few students at private, remote settings, 
the use of the school’s playing fields by a 
thousand survivors of the local community 
who had erected temporary shelters there, 
and the loss of many of the school’s teach-
ing materials. She was thankful for the lim-
ited loss of life to the school family. As far 
as she knew at the time, no students had 
died.  One teacher from Union’s physical 
education department was killed in a hero-
ic attempt to save a nine-year old girl who 
survived.  Baptiste was optimistic about her 
school’s recovery.  She gave thanks to the 
many colleagues and international schools 
that had sent aid and consolation in her 
school’s terrible time of need. She received 
a standing ovation.  On page 13 in this is-
sue is information how to transmit assis-
tance to the Union School.

At AAIE’s recent Boston conference 
delegates had the opportunity to hear 

from Marie Jean Baptiste, Director of the 
Union School in Haiti, about current con-
ditions in Haiti, the damage the quake 
caused to the school’s facilities, and the ef-
fects of the quake on the entire school com-
munity.   In spite of the challenges ahead, 
Baptiste informed delegates that the Union 
School remains committed to once again 
providing an international school program 
in Haiti.   For this, Union School will re-
quire the continued assistance and support 
of the international school community.

nual Conference held at the Westin Copley 
Place Hotel in Boston, MA, from Febru-
ary 11 to 14, 2010.  The Conference was 
attended by 500 delegates and included 
60 exhibitors, three keynote speakers, 45 
breakout sessions with over 50 presenters 
and three welcoming and highly-attended 
social events.

Baptiste related an impassioned and 
highly moving but sad account of the 

effect of the powerful earthquake that dev-
astated Haiti only a few weeks earlier.  She 
recounted the effect upon her school, the 
structural damage that made it unusable 
for the foreseeable future, the temporary 
and interim classes that were being held for 

Mrs. Marie Jean-Baptiste, 
Director of Haiti’s Union 
School of Port-au-Prince, 
was a surprise speaker at 

the opening session of AAIE’s 44th An-
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Since the January earthquake in Haiti, 
the international school community 
has donated much needed emergency 

relief supplies and funds to Haiti, a coun-
try that even before the quake was suffer-
ing from the effects of extreme poverty.  It 
has now been several weeks since the event, 
and the Haitian people continue to struggle 
with inadequate food supplies and a lack of 
adequate shelter.   Clearly, the road to re-
covery will be long and difficult—and the 
assistance of the international community 
must continue for some time.

THIS ISSUE'S THEME:

Innovative and 

Adaptive Practices for 

Exceptional and Diverse 

Populations
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executive director’s message

Dear Colleagues,

It was wonderful to see so many of you at 
AAIE’s 2010 annual conference in Bos-

ton in February.

Given the challenging winter weather 
that occurred as the conference was 

about to begin, I must admit to some ini-
tial concerns about conference speakers and 
delegates making it to Boston.  However, 
these were short-lived.  
As I remarked at the 
time “if this had to 
happen to any other 
group it could be a 
major problem, but in-
ternational folks rise 
to any challenge that 
presents itself.  They 
will get here!”  In the 
end, all the exhibitors 
and conference speak-
ers did make it, and 
only a handful of con-
ference attendees were 
unable to.

The truth is that those 
of us who chose a ca-
reer in international 
education, or who 
chose to travel around 
the world to consult 
with and support inter-
national schools, are a 
hardy group.  Whether 
confronted by travel 
mishaps, political up-
heavals, natural disas-
ters, civil unrest, or any other challenging 
situation, we deal with what is before us.  

Time and time again, we have done 
whatever it takes to get the job done.  

Not only have we done this for our own 
communities, we have also reached out to 
others in their times of need.  Whereever 
major calamities have struck, e.g. tsunamis, 
quakes, floods, and/or problems of disease 
and/or poverty that needed to be addressed, 
international school communities have al-

ways been ready to 
help.  The recent quake 
in Haiti has been no 
exception.  Many of our school communi-
ties contributed to disaster relief in Haiti, 
and some have also launched long term ini-
tiatives in Haiti.  Clearly, all of these efforts 
have merit.   Given the quake damage and 
the lack of resources, the Haiti people and 
the schools that serve them will need con-
siderable outside assistance for some time 
to come.

The Union School 
in Haiti is an 

AAIE member.  In 
spite of the consider-
able quake damage the 
school and its com-
munity suffered, the 
Union School’s Direc-
tor, Marie Jean Bap-
tiste, and the Union 
School Board are com-
mitted to rebuilding 
the school’s facilities 
and the school’s edu-
cational program. As 
mentioned on page 
13 of this issue, AAIE 
has opened accounts 
to receive donations on 
the school’s behalf (see 
www.aaie.org).   

In planning the com-
munity service proj-

ects your students will 
engage in for the 2010 
– 2011 school year, I 
encourage you to in-

clude the Union School.   AAIE is a global 
family!  Let’s work together to extend a 
hand to one of our own.

After all, rising to challenges and mak-
ing a difference are the things we do 

best!

All the best,

Elsa 
Elsa Lamb, AAIE Executive Director
g.elamb@nova.edu

 ~ for, by and about 
leadership in international education ~

Whereever major 

calamities have struck, 

e.g. tsunamis, quakes, 

floods, and/or 

problems of disease 

and/or poverty

 that needed to be 

addressed, international 

school communities 

have always been ready 

to help.  The recent 

quake in Haiti 

has been no exception.  
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the president’s message

To quote one long-time member of our 
association who caught me in the hallway 
on the last day of the conference in Boston, 
“AAIE is back!”

I couldn’t agree more! The 2010 annual 
conference was a great success by any 

and all measures.   Attendance was strong, 
the keynote addresses hit home, the Distin-
guished Lecture by Superintendent of the 
Year, Jack Delman was inspirational, and 
the recognition of the newest members of 
the Hall of Fame and the Twenty-five Year 
members, combined with such a fantastic 
offering of presentations and workshops, 
made this year’s conference one that sets 
the bar very high for all the conferences 
that will follow.

Yes, AAIE is back and is as strong and 
healthy as it has ever been.   For nearly 

half a century now, AAIE has provided a 
table where the family of global educators 
could gather to share ideas, make new ac-
quaintances, and reignite friendships, many 
of which have endured decades of global 
travel and relocation.  The annual gather-
ing of educators that takes place each win-
ter at AAIE is a very special event in all of 
our lives.  Like any family, AAIE is about 
people much more than it is about confer-
ences, workshops, awards or publications.  
That is why AAIE means so much to all of 
us.  Can any of us really imagine a recruit-
ment season without AAIE awaiting us at 
trail’s end?

Not too many years ago, when the future of 
AAIE was in jeopardy, several individuals 
dove in to steer the organization back to its 
accustomed place among leading interna-
tional education organizations.  Thanks to 
them we still have an AAIE to support us 
in our often lonely work as school leaders.

One such individual, one who shies 
away from the spotlight but who is 

always, always behind the scene ensuring 
that AAIE receives the support it needs 
is Dr. Keith Miller, Director of the Office 
of Overseas Schools.  Over 40 years ago, 
AAIE grew out of the work of the Office 
of Overseas Schools and since that time, 
the office has been a steadfast ally, ensur-

ing that AAIE would continue to grow and 
flourish in spite of obstacles, challenges and 
the inevitable transitions that all organiza-
tions face. For his steady and inexhaustible 
commitment, all of us are indebted to Keith 
Miller—far more than most international 
educators know.

Another person who, much like Keith 
Miller, has worked quietly but tire-

lessly behind the scenes to ensure that the 
meetings, the conferences, and a myriad of 
organizational details were taken care of is 
Everett McGlothlin.  Everett has held a 
number of titles in the association, but no 
matter what his title may have been at any 
given time, he served steadfastly as one of 
AAIE’s greatest friends, offering his time 
and energy to ensure that the organization 
continued to thrive.  His commitment to 
AAIE—to all of us—is a model of the self-
less leadership one reads about so often and 
encounters all too rarely.

AAIE also owes its rejuvenation and health 
to the many members who have served so 
unselfishly on the Board and Executive 
Committee, leaders who often traveled 
great distances to participate in the strategic 
planning that has led AAIE into the future.   
The list of individuals who have served in 
this capacity is far too long to mention 
here, but I think all would agree that one 
board member in particular merits special 
recognition: Dr. Ron Marino, AAIE’s trea-
surer for many years.  Ron steered AAIE 
through rough and uncharted financial 
waters, bringing us to a safe harbor today.  
Today our organization’s financial future 
is as healthy as it has ever been.  Without 
Ron’s wise fiscal counsel, one can only won-
der what AAIE’s future might have been.  
Perhaps it is best not to wonder.

All of us in the AAIE family have to count 
our lucky stars, too, for the leadership of 
two recent Executive Directors.  We all 
know that Dick Krazczar enthusiastically 
carried the torch as Executive Director for 
AAIE.  He has been recognized before, of 
course, but cannot be thanked often enough 
for his undying commitment to AAIE.  For 
those members who count their member-
ship of AAIE in decades, not years, Dick 

embodies the vitality, 
camaraderie, wit, joy, and personal warmth 
that bridges the  AAIE of the “good old 
days” with the organization today.   AAIE  
is very much about the spirit of people like 
Dick Krazczar.  It is up to all of us to carry 
the torch Dick, Ron and Keith (and many 
others) have handed off to us.

And, over the past several years our current 
Executive Director, Elsa Lamb, has relent-
lessly pushed and prodded AAIE towards 
new horizons.  It is no coincidence that 
since Elsa took over AAIE’s reins the or-
ganization has clarified its strategic vision 
and expanded planning for the future. Our 
constitution and by-laws have been recast 
as vital 21st century documents, AAIE 
has launched cutting edge communication 
protocols, and membership has blossomed.  
Once again the annual conferences are oc-
casions not to be missed.

So, yes, AAIE is back!  As a global family, 
it is our privilege to gather around that 

special table called AAIE.  As I consider 
the future of AAIE and all of the chal-
lenges international educators will face in 
our rapidly changing world, my most fer-
vent hope is that we will have the collec-
tive wisdom to stay firmly grounded in the 
past--a past that made AAIE the dynamic 
and vital organization it was for those glob-
al pioneers who envisioned a future for our 
community.   Those of us who remain at the 
AAIE family table accept and will respond 
to the charge we have received from those 
groundbreaking educators.

Here’s thanking those whose gift to 
us has been a revitalized AAIE and 

here’s wishing each of you a great end of 
the school year—and, it is not too early to 
say, here’s to a great gathering at the AAIE 
table in San Francisco next February.

With best wishes,

Ed

Edward E. Greene, President, 2009-2011 
President Edward E. Greene is Director, The 
International School of Amsterdam, The Neth-
erlands. egreene@isa.nl

Looking Back—andAhead
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EDITOR’S DESK

Dear Colleagues, 
Mentors, and Friends...

First, A Tip of the Hat

I must begin my first “Editor’s Desk” col-
umn with an expression of gratitude to 
Dr. Gil Brown for his unstinting efforts 

on behalf of this publication, his gentle but 
visionary stewardship of the InterED, and 
most especially for the fact that he has not 
abandoned me as I have begun to assume 
the functions of editorship.  Yes, Gil is 
there, thankfully, suggesting and guiding, 
always gracious and positive.  

His noble nature and gentility—equaled 
only by his intellect—have distinguished 
his conduct during his tenure and will 
sustain us as this publication continues to 
elaborate his vision.  I was very pleased that 
Elsa Lamb and the AAIE Board honored 
him with the well-deserved status of Editor 
Emeritus and a golf holiday in the Domini-
can Republic.  I will attempt to get a golf 
score for you; Gil loves a good joke.

Social Bookmarking with 
Del.icio.us
AAIE has created a site on Del.icio.us 
http://delicious.com/aaie where authors 
and members can post links related to In-
terED articles or hot topics of professional 
interest.  If you have a Del.icio.us account, 
you will already know how to do this.  If 
you would like to learn, there are tutorials 
available on youtube.com that will make an 
expert (!) out of you in less than 10 minutes.  
One I have reviewed is at <http://www.
youtube.com/watch?v=tcgloI3Zw4Y>.  
Alternately, you may send the links in an 
email to Sam Cohen at the AAIE Office 
(g.cohen@nova.edu).  

Either way, the links you submit will go to 
an INBOX to be reviewed by AAIE man-
agers before adding them, with appropri-
ate key words, to the site.  This should add 
dimensionality and rapid access for further 
research.  I encourage you to check it out, 
open your own Del.icio.us account, and 
make the network really work for a com-

munity of professionals and life-long learn-
ers. 

Letters to the Editor 
I would like to encourage friendly dis-
course, debate, and further exposition about 
themes addressed in InterED in the form 
of follow-up submissions or emails (which 
may be submitted directly to me or through 
AAIE).  Frankly, Gil encouraged his au-
thors to attempt to pique our readership 
(N.B., not enrage or offend, but pique in 
the sense of “provoke or arouse the curios-
ity”) because there really is nothing more 
boring than reading an author whose moot 
points profess no attitude and define no 
controversy.  Wherefore “professor,” if not 
to profess?  I mean, how excited did you 
get back in graduate school when you read 
the compendious Theories of Educational 
Administration and Management (by et al., 
ad infinitum)? 

Gil and I believed there would be some 
reaction to the Fall 2009 “Research is the 
Key” article about accreditation in the 
marketplace—some distant thunder was 
noted—but it precipitated no response.  
We are no richer when the Illuminati who 
hold the cards of quality play their hands so 
close to the vest.  

Theme for Upcoming InterEd
The theme for the Fall 2010 issue of In-
terED is technology.  

Please understand this theme to include 
the technology you have, the technology 
you anticipate, and its impact on leadership 
behavior, instructional behavior and school 
structure that this broad subject implies. As 
with the Brothers Grimm, we expect to mix 
cautionary tales with tales of triumph and 
success and intend to cover the spectrum as 
well as our contributors will allow us.  We 
especially invite “portraits” of micro-success 
at international schools as well as strategic 
overviews of the merging landscapes of 

pedagogy and technology.

A Final Note on Political Correct-
ness.  
I have never understood exactly what the 
problem is with “political correctness” in 
so far as I think it means in our context 1) 
calling people by the names by which they 
prefer to be called; and 2) avoiding biasing, 
misleading, or unfair statements.  There is a 
writing challenge in this, because so much 
oppression is linguistically embedded.  So, I 
ask that contributors take seriously the at-
titude of the APA style recommendation 
with respect to gender. 

Note: “APA does not recommend replacing 
‘he’ with ‘he or she,’ ‘she or he,’ ‘he/she,’ ‘(s)
he,’ ‘s/he,’ or alternating between ‘he’ and ‘she’ 
because these substitutions are awkward and 
can distract the reader from the point you are 
trying to make. The pronouns ‘he’ or ‘she’ in-
evitably cause the reader to think of only that 
gender, which may not be what you intend.  
To avoid the bias of using gendered pronouns:

• Rephrase the sentence
• Use plural nouns or plural pronouns—

this way you can use ‘they’ or ‘their’
• Replace the pronoun with an article— 

instead of ‘his,’ use ‘the’
• Drop the pronoun—many sentences 

sound fine if you just omit the troublesome 
‘his’ from the sentence

• Replace the pronoun with a noun such as 
‘person,’ ‘individual,’ ‘child,’ “researcher,’ 
etc.” (http://owl.english.purdue.edu/
owl/resource/560/14/)

Aristotle noted that “Criticism is some-
thing we can avoid easily by saying nothing, 
doing nothing, and being nothing.”  Right 
enough!  But we are something very spe-
cial: a community of active, sharing leaders.  
We are AAIE. 

The Editor may be reached at jkettere@jsu.
edu

Please welcome 
InterEd's new editor, 
Jay Ketterer.
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It is an old saw that the most impor-
tant task of any board of trustees or 
directors, whether for a nonprofit or a 
profit-making organization, is the ap-

pointment of its CEO, chief executive (or 
education) officer. If that is acceptable as its 
most important function, then securing the 
services of a highly-successful CEO over a 
long term must be the second most impor-
tant job. No other factor assures the long-
term stability of an organization more than 
the tenure of a competent CEO.

I started out as an international school ad-
ministrator almost 50 years ago. At that 
time, our schools around the world were 
much less important institutions than they 
are today.  Trustees were able to retain 
CEO’s almost at a moment’s notice since 
the quality of their performance – and the 
quality of their preparation – was of minor 
importance. Highly qualified superinten-
dents of schools from the US simply did 
not go overseas for the insecurity of such 
positions.  They would not accept low re-
munerations barely compensating for the 
normal hardships faced in overseas living at 
the time. In fact, the turnover of American 
international school heads was a great deal 
more rapid than their counterparts in the 
‘old country.’ 

That was then. Boards would find a new 
CEO in less than six months. Indeed, 

their process for recruiting a CEO would 
rarely begin prior to the semester before 
the CEO was expected to begin work at 
the school. The corollary was that incum-
bent CEOs had contracts that required 
them to inform the board (and vice-versa) 
of intent to renew or depart with only six 
months notice. Agencies that specialized in 
locating and recruiting new CEOs didn’t 
exist. School CEOs had precious little de-
velopment in organizational design and 
management, less in financial administra-
tion, and perhaps, heaven forgive us, even 
less in curriculum design. The CEOs I met 
a half century ago had excelled as classroom 
teachers. As such, they deserved a ‘promo-
tion’ for this achievement to both principal 
and superintendent. Proven superinten-

dents remained in the US where career op-
portunities were much greater.
(An old joke had it that he who can does, 
he who can’t teaches, and he who can do 
neither becomes a school administrator. We 
have come a long way.)

A new world of professional edu-
cational leadership
This is now. It takes up to two years for 
boards to find CEOs they desire. It starts 
with a process of determining detailed 
qualifications and specifications of candi-
dates they desire to interview. They can do 
this because the supply of highly-skilled, 
experienced and professionally prepared 
school officers is abundant with recognized 
management talents that once were lack-
ing. Living outside the US is no longer 
the hardship it once was; many are anxious 
to go to where they might have a better 
standard of living. CEO salaries are not 
only competitive with those found in the 
US, but even more attractive. An adequate 
supply exists of recruitment agencies with 
outstanding reputations and ‘track records’ 
to assist boards in identifying and making 
their choice of CEOs. Professional school 
heads plan their moves two or more years 
in advance. It has become customary to see 
announcements of position vacancies in in-
ternational schools two years—or more—
hence. Above, all, a class of professionally 
qualified and prepared school administra-
tors has appeared who desire a lifetime ca-
reer in international education.

The meaning of all this to school boards 
is that they must begin to think of 

methods to retain a school head who has 
served them well. Years ago, the risk of be-
ing forced to retain an inadequate leader 
led boards to offer starting contracts of a 
maximum of two years, even though this 
meant in all reality that the first year CEOs 
would be adjusting to the environment and 
in the second year getting things ready for 
departure. Worse yet, some contracts were 
for only one year. Now, many starting con-
tracts are for three year terms, allowing 
heads a period of adjustment with succeed-
ing time to achieve the advances for which 
the board appointed them.

The case for early renegotiations
If boards retain CEOs on quite reasonable 
initial three year terms, then it is more than 
reasonable that negotiations should begin 
at the end of the first year or, at the latest 
early in the second year, to extend original 
contracts for an additional year. This does 

not have to be a blind 
process for a well-pre-
pared board: previous 
achievements, job per-
formance and (if the 
reader will allow an 
immodest aside) pub-
lished writings are a 
‘best view’ of probable 
outcomes on the job, assuming that current 
performance meets expectations. If a board 
is willing to retain someone for three years 
before a summative assessment (as is fre-
quently the case), it makes eminent sense 
that once a year of successful performance 
is proven an extension to another three year 
contract is a ‘no-brainer.’

Decades ago, boards wouldn’t inform 
their CEOs until the last possible 

moment of the intention not to renew for 
fear that the head would stop working, even 
harm the institution.  Such was the class 
of employees available for the CEO posi-
tion.  That has changed radically.  Boards 
have a very difficult time selecting from 
among the highly-qualified professional 
candidates whose documents are supplied 
to them in surfeit by the recruiting agencies 
they retain. Whomever they choose, she or 
he will be a career professional in the field.  
Career professionals do not sacrifice their 
selected lifetime expression by misbehav-
ing in job performance, whether they have 
taken a two-year, three-year, or even a one-
year interim appointment. If, at first blush, 
boards feel even in the slightest that can-
didates might behave unprofessionally (of 
course, all references have been verified by 
the recruiting agency with follow up tele-
phone calls by local trustees) they should 
not be retained. Boards are blessed with a 
plethora of alternate candidates.

But, once retained, to assure the stabil-
ity of the organization for which all 

boards are primarily responsible, boards 
must start early to renegotiate contract re-
newal. The ‘rolling’ three year contract is a 
model boards should study wherein, upon 
the completion of the first year of the ex-
isting term, the contract is extended for an 
additional year.  If incumbents hesitate to 
renew, boards have the necessary two years 
to locate the replacement they desire. 
Dr. Brown is the former head of the Ameri-
can School of Rio de Janeiro and the Lincoln 
School of Costa Rica. He is a consultant 
to international school boards and Editor 
Emeritus of this journal. 2417gilbrown@
msn.com 

MEMO TO THE BOARD

Stability Secured
By Gilbert C. Brown
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Serving All Learners with Technology: 
Bloom, Carroll and Boyer

By Barrie Jo PriceThis article, like this themed is-
sue, is something of a continu-
ation of the last issue on student 
engagement. This article con-

tinues a part of that discussion by focusing 
on diverse learners: engaging all students 
in learning. The approach to the research 
for this article stems from the view that 
all learners are diverse, unique, and special 
in their own way.  The focus is on how all 
students’ learning might be enhanced or 
their instruction individualized by using 
technology rather than on any specific cat-
egory of learner or tool. This seems to be a 
good fit with the information provided on 
specific types of learners and examples of 
technology.

Before focusing on a particular technology 
tool or learner’s label, an examination from 
the viewpoint of theorists widely studied 
and quoted by educators is in order. The use 

of terms such as ‘1:1 computing’, ‘laptop 
schools’ or even ‘adaptive technology’ puts 
the focus on the technology. Technology 
enables learning, but the teaching-learning 
process is still between teachers and stu-
dents. Technology-mediated learning and 
teaching is still teaching and learning for 
all learners. Before talking about the tech-
nology that is mediating the process, more 
relevant conversations begin by talking 
about Bloom’s Taxonomy, Carroll’s Mas-
tery Learning and Ernie Boyer’s Effective 
Schools. 

Bloom’s Taxonomy  
Bloom’s Taxonomy in its original form from 
the 1950’s and its revised form published 
in 2001 provide a common vocabulary for 

educators to discuss 
teaching and learn-
ing, to share ideas and create a curriculum 
(Bloom & Krathwohl, 1956; Anderson & 
Krathwohl, 2001; Cochran & Conklin, 
2007). Through this common vocabulary 
(taxonomy) teachers can focus their efforts, 
communicate with others involved, and 
structure the teaching-learning process for 
outcomes measures. 

Technologies such as curriculum man-
agement systems, email, blogs, social 

networks and writing systems are obvious 
companions to the use of the taxonomy. 
A less obvious and less frequent applica-
tion would be how teachers find ways to 
use technology to measure and document 
outcomes. Electronic portfolios, Google™ 
Sites, Google™ Docs, and wikis are a few 
examples of tools that students and teach-
ers use to keep a working archive of their 
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products, thus allowing students to apply 
the taxonomy to their own work, spiral-
ing through the learning process, going 
back to pick up previous work for weaving 
into an enhanced product or for compari-
son purposes. Cochran & Conklin (2007) 
describe the technology emphasis in the 
Revised Taxonomy and Tech and Learning 
(Techlearning.com), providing useful links 
with examples of the technologies that il-
lustrate the new Bloom’s levels, includ-
ing an article entitled Bloom’s Taxonomy 
Blooms Digitally (Church, 2008).

Carroll’s Mastery Learning 
In the 1960’s John B. Carroll’s work with 
Mastery Learning became part of the edu-
cational landscape in its examination and 
description of the characteristics of instruc-
tion (Anderson, 1985). Mastery Learning 
focuses on how long it takes individual 
students to master the same content: fixed 
content, variable time, in stark contrast to 
how education is often approached (semes-
ter, hours in class, number of meetings, etc). 
Very simply put, the outcome and materials 
are identified by the teacher, but the time 
required for mastery is unique for each stu-
dent: LR (Learning Rate) = f (time spent 
learning/time needed to learn). For Carroll 
the two factors in LR are the engagement 
(perseverance, time spent) of the student 
in the process and the opportunity to learn 
available to the student. The idea is that 
all students can learn all materials given 
enough time and motivation/engagement.

The application of this view of learning 
was possible in a tutoring (1:1) envi-

ronment, but it was not always compatible 
with the typical classroom model, resulting 
in lower application. However, with the ad-
vent of robust, lower-cost technology tools, 
mastery learning is enjoying resurgence in 
more classroom applications. Examples 
from K-12 schools include using a video 
podcast (vodcast) of the science lectures 
(Schaffhauser, 2009) and the use of mul-
timedia lessons to effectively help students 
practice pronunciation of English words 
and sentences in English classes (Lai, et al., 
2009). Students’ engagement and their op-
portunity to learn can be impacted by us-

ing technology. Digital youth like, use and 
own technology ( Jukes, n.d.) increasing the 
likelihood that they will be motivated (en-
gaged) in the exploitation of learning op-
portunities anywhere, at anytime.

Boyer’s Basic School
In the 1990’s Ernest Boyer articulated the 
idea of The Basic School built around four 
important concepts: school as community, 
a curriculum with coherence, a climate for 
learning, and a commitment to character 
(Boyer, 1995). The goals are to communi-
cate effectively, acquire a core of essential 
knowledge, foster motivated learners, nur-
ture a sense of well-being, and encourage 
students to live responsibly.  The roles of 
technology in these concepts and goals are 
obvious and myriad. However, one to which 
attention is drawn here is the potential for 
using technology to really emphasize the 
24/7 learning possibilities, the extension 
of teaching-learning beyond school and 
classroom walls.  Boyer notes, in the Basic 
Schools framework that, “…children could 
not only study the content of the disciplines 
but also understand that what they’re learn-
ing relates to their own lives” (Novak, 1995, 
par 15).  Using the tools students have at 
home extends the learning opportunity 
temporally and geographically; homework 
should integrate technology.

Boyer asserts that technology should 
be integrated into the work of teach-

ers and students to enrich and extend the 
curriculum. “If we could make that connec-
tion, we’d have the best educated genera-
tion within a decade. The failure to do that, 
I think, will cause schools to be increasingly 
obsolete. There’s nothing more urgent than 
to find a way for the enrichment that can 
come through the new electronic tools to 
be embedded authentically within teach-
ing and learning. If that happens, I think 
we’ll see excitement and motivation and 
knowledge exponentially expanded, always 
guided by insights under the direction of a 
wise and sensitive teacher” (Novak, 1995, 
par 18). Are we able to say, today in 2010 
that education has fulfilled this vision?

Summary
The works of Bloom, Carroll, and Boyer are 
vast, and no attempt is intended to cover 
the range of their pedagogical achieve-
ments. The treatment here is strictly in-
tended to foster thinking and additional 
reading on the part of those interested in 
meeting the needs of all kinds of learn-
ers. Adding the technology overlay to the 

work of these researchers is more viable 
now than ever because of the advances in 
technologies. Schools have more techno-
logically integrated classrooms, students 
have more technology at home, networking 
technologically extends the community for 
teachers and learners, and assessment tools 
allow for more frequent, in-depth review 
and feedback on performance. With cur-
rent technology, not to mention what lies in 
the future, education and educators are po-
sitioned to finally apply the seminal work 
of these often-cited and always-studied re-
searchers on a practical and daily basis. 

Dr. Price is Professor, Human Environ-
mental Science, The University of Alabama, 
Institute for Interactive Technology, and 
a Partner in emTech Consulting.  www.
emTech.net  bjprince@emTech.net

Note:  All online links referenced in this article are in-
cluded, along with others on the three bodies of work 
mentioned are shown at http://delicious.com/aaie.  
They are tagged as Bloom, Carroll and Boyer bundled 
as Digitally_Speaking.
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RESEARCH IS THE KEY

Literacy in the 21st Century  
Or, What happened to Literacy while 
we were focused on Accountability!

By John J. ( Jay) KettererWe have been talking about 
impending changes in the 
definition of literacy—a 
new literacy—since at least 

the early 1990’s when it became apparent 
that our tools of convenience (the comput-
ers we used as file cabinets) were somehow 
bringing about a change in social behav-
iors.  In fact, computer literacy and media 
literacy, when they are taught at all, are usu-
ally taught separately from the traditional 
classes of literacy transmission:  literature, 
composition and speech.  We blinked, and 
we may have missed a very important fact.  
The modes of literacy merged.

It is difficult to speak of literacy as a static, 
well-defined construct when the defini-

tion and dimensions of literacy are chang-
ing rapidly in the current era.  Our schools 
tend to focus on oral and academic literacy, 
usually viewed as sequential.  There is even 
a consensus among scholars that it takes a 
minimum of about 3-5 years of oral com-
petency (minimum) in a second language 
to arrive at the threshold of academic lit-
eracy (Baker, 1995). 

In the last 10 years or so, an entire field has 
emerged that addresses the “new” literacy, 
including concepts like “visual” literacy, 
technological literacy, context awareness, 
and the ability to decode multimodal texts 
(both in print and high tech media presen-
tations).   Frequently referred to as multi-
modal discourse analysis (MDA), much of 
the research in the area has grown out of an 
area of social semiotics (dominated by Mi-
chael Halliday, 1984; Halliday, et al., 1993; 
Halliday, et al., 1999) and very influential in 
academic circles where linguists (of all va-
rieties:  cognitive, evolutionary, behavioral), 
philosophers, semioticians, and futurists 
meet. So, with a caveat from Russ Rymer, 
let’s discuss the outlines of the new literacy.

Linguistics is arguably the most hotly
contested property in the academic realm.  

It is soaked with the blood of poets,
theologians, philosophers, philologists, 

psychologists,biologists, and neurologists, 
along with whatever blood

can be got out of grammarians.
--Russ Rymer (1992)

The Evolution of Discourse and 
Rhetoric
The classical study of rhetoric grew out of 
a concern for the establishment of rules 
and standards for public discourse. As hu-
manity progressed from a communication 
paradigm based on orality (Ong, 1982) to 
a print-based orientation, those rhetori-
cal principles evolved to provide structure 
to discourse in composition, public speak-
ing and the creative arts. The evolution was 
viewed as completed by the mid to late 
19th century, because no new develop-
ments were anticipated.  

In the 20th century, neural extensions of 
man’s communication ability led inevita-

bly to a transition in standards of literacy 
(McLuhan, 1964, and elsewhere). Nine-
teenth century rhetoric floundered in faulty 
psychological models and the 20th century 
saw radio and television—the first wave of 
electronic media to qualitatively alter hu-
man relationships—overwhelm print me-
dia and vastly modify standards of informa-
tion presentation and exchange (Postman, 
1985).  Ong (op.cit.) noted that Plato was 
deeply distrustful of the emerging writing 
technology of his time.  In fact, it seems 
that every “shift” of communications tech-
nology (e.g., the printing press) and the 
related shifts of discourse power relation-
ships have always created unease among 
the entrenched and certified oligarchs of 
the time.  After all, they were certified in 
the old, and not the new, approach.  Thus, 
every age seems to have its Savonarola.

The rhetorical principles that emerged 
in the late 20th century have so far 

failed to address the impact on human dis-
course frameworks of electronic tools that, 

once highly visible, are quickly submerging 
as social artifacts embedded ecologically in 
the social milieu of a younger generation of 
savvy, opportunistic users. Luddites, Trium-
phalists, and critical theorists have contrib-
uted little to what is needed: a functional 
rhetoric for a new age. As with the rhetorics 
of the past, a new rhetoric will add to the 
purposes already established by tradition 
and incorporate the multi-dimensionality 
of new age electronic media. Although “vi-
sual rhetoric” and “rhetoric for hypertext” 
have been proposed since the mid 1990’s, 
these approaches have been fragmented 
and have not addressed with flexibility the 
constant redefinition of the parameters of 
new electronic media as it morphs with ex-
isting forms. A new rhetoric, in fact, may 
only be a transitional construct guiding and 
evolving along with social tools and social 
behaviors.

Under the Radar—A Speculation
Last summer I visited the highly regarded 
Zhejiang University of Media and Com-
munications in Hangzhou, China and I 
found them entirely enthused about the 
implications of Halliday’s research for the 
emerging hi-tech, media-permeated world 
they envision.  Halliday himself is current-
ly a professor at the University of  Hong 
Kong, and the young linguists trained or 
influenced by him seem to have a sense of 
mission.  In fact, a great deal of ground-
breaking research in this field is being con-
ducted in Eastern Asia.  Lim (Singapore) 
has also written insightfully on this subject. 
I suspect he is at the beginning of a long 
and brilliant career.  (Cf., Kay O’Halloran, 
Ed., (2006) Multimodal Discourse Analy-
sis; Lim has an excellent article in Chapter 
8).

Let’s speculate.  The Chinese are clearly 
involved in a multi-dimensional proj-

ect of country unification and reform. Many 
universities in China display signs request-
ing students to “use Mandarin only.”  I have 
observed a tendency, over several years of 
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travel in China, to promote standardized 
expression.   (I have also noted how diffi-
cult it is for Chinese translators to speak 
to someone outside of their region, usually 
involving a question-and-answer exchange 
that may cause one to feel that the transla-
tors themselves are attempting to agree on 
a meaning.  Chinese exchange scholars at 
my university have confirmed this.).  China 
is so vast, and during much of its history, 
its diverse cultures were so isolated, that 
“literacy”--both oral and written--became 
and remains highly problematic.  Recently, 
the New York Times reported that the Chi-
nese Public Security Bureau has replaced 
hand made identity cards with computer 
readable cards with embedded microchips.  
Their computers are programmed to read 
only 32,2521 of the roughly 55,000 Chi-
nese characters (LaFraniere, 2009).  Some 
people’s names no longer exist!

The convergence of these factors—social 
and political objectives, social semiotics and 
the emerging omnipresence of communica-
tions devices (not to mention the penetra-
tion of the country by mass media outlets) 
may result in circumstances that encourage 
China’s leaders to embrace a fascinating 
possibility:  skip the stage of development 
of a nation-wide literacy based on tradi-
tional print and a standardized language, 
and make a millennial jump to multimodal 
semiotic communication via technology.  
We frequently duplicate our messages, such 
as when we throw one arm in the air when 
we say Hooray!  Multimodality may mean 
the simultaneous transmission of a single 
message through many modalities in search 
of a matching receptivity.  This practice is 
not without parallels in the animal and in-
sect kingdoms.  And multimodal literacy 
does not necessarily erase the unique iden-
tities of diverse cultures.  

It’s clearly a massive undertaking, and not 
one to be accomplished even in 200 years.  

But, I suspect that the power of merging 
media, multimodal discourse analysis and 
systemic function semiotics—when con-
sidered in terms of the long term objectives 
the Chinese hierarchy has set (consciously 
or unconsciously)—China is embarking on 
a course that may have global implications 
1 About 3,500 characters are in daily use.

for communications.   

Of course, there is an analogous situation 
going on world-wide.  In a global economy, 
once wired and now wireless, the dynamic 
potential of multimodal communication in 
virtual environments makes perfect sense.  
We may be sentimental about traditional 
literacy, but global literacy is also becoming 
an issue.  

What part of Literacy are we 
Teaching in our Schools?
Retreating from millennial considerations 
to practical concerns, it is clear that dis-
course rules—and rhetorics (note the plu-
ral)—are under great pressure in the west-
ern world.  There seem to be sets of rules 
for academic discourse and other sets of 
rules for other contexts (infotainment, en-
tertainment, the boardroom, politics (!), in-
terpersonal communication, etc.).  Schools, 
at the practical level of classroom manage-
ment and interpersonal relationships, have 
already been infiltrated by the unstructured, 
unstated (if-you-don’t know, you-don’t-need-
to-know) rules of the new, merging mo-
dalities.  We are overwhelmingly teaching 
traditional literacy while students engage, 
interact and think in terms of an entire 
range of semiotic contexts.  Avatar is their 
classroom.  And the instruction we offer is, 
in media terms, distressingly thin.  

Communication standards and formal 
discourse practices (the classroom is a 

formal discourse environment) are gradual-
ly being modified by the irresistible power 
of the new literacy—in China, in Buenos 
Aires, and in Chicago.  It is impossible to 
predict precisely the end-state of this evo-
lution.  Patterns will emerge.  They have 
emerged, which is why Ong, Postman and 
McCluhan are more intelligible now than 
they were 25 years ago!

Our Age of Electronic Information Ex-
change is characterized by high velocity ac-
cess and absorption of vast quantities of in-
formation, an almost limitless capacity for 
expansion into the social interaction of hu-
mans across the globe, and a dramatic im-
pact on the design, purpose, and practical 
implementation of learning environments. 

Human history has evolved from orality to 
print literacy, and from print literacy to a 
literacy embedded in a multi-sensory net of 
experience that is not yet fully realized.

Of course, our schools are not going to 
change overnight.  I am not even going to 
entertain here the validity of using a stan-
dardized test to assess the progress, achieve-
ment or future potential of a multimodal 
learner.  Nor will I bewail the obsolescence 
of schools as we “tinker towards utopia” (a 
borrowed phrase; apologies to Larry Cu-
ban)—Seymour Papert (1996) gave us fair 
warning a decade and a half ago.  However, 
teachers who would like to get ahead of the 
curve might investigate 1)Data presenta-
tion and density (Tufte, 2001, 2006); 2)So-
cial interaction, hierarchies and discourse 
power (Habermas, 1990; Derrida, 1978); 3)
Tools as social artifacts in a learning com-
munity (Vygotsky, 1978, 1986; Lakoff & 
Johnson, 1999); 4)Semiotics in design and 
interpretation (Stafford, 2007; De Souza, 
2005; Lakoff and Johnson, 1999); and 5)
Topographical pragmatics of the multi-
sensory, multimodal learning environment 
(LeVine & Scollon, 2004; O’Halloran, 
2004).  This is the information that will 
filter, inevitably into teacher education pro-
grams as we retool the professional corps 
and adapt to the new literacy.  

“I see nobody on the road,” said Alice.

“I only wish I had such eyes,” the King re-
marked in a fretful tone. 

“To be able to see Nobody! And at that dis-
tance, too!”

--Lewis Carrol, 
Through the Looking Glass

Dr. Ketterer is Associate Professor of Educa-
tional Resources and Executive Director of 
the International Endowment Foundation, 
Jacksonville State University, Alabama. 
jkettere@jsu.edu
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Assistance for The Union School 
in Haiti

Together, international community and its supporters can make a dif-
ference in the lives of Union School students, parent, and faculty.

Donations to the Union School may be made via checks or wire transfers 
as follows:

“Consistent with our mission, AAIE will support member schools 
that may require assistance in the face of catastrophic emergencies. 
The Union School in Haiti is presently dealing with such an emer-
gency.  AAIE will assist this school as it strives to re-establish itself 
and to serve the greater Haitian community.  To this end, AAIE will 
open a bank account in the name of the Union School and encour-
age its member schools, universities, corporate and associate mem-
bers to contribute to this effort.  AAIE also welcomes the support 
and contributions of institutions, organizations, and individuals not 
associated with AAIE.”  

In support of the Union School, on February 11, 2010, the AAIE Board 
met and passed the following resolution:

Resolution of the AAIE Board of Trustees

RESEARCH IS THE KEY, 
continued from page 11 

For direct deposit, please send 
checks to:
Association for the Advancement of Inter-
national Education
Friends of the Union School
 c/o Joseph Pereira
Vice President
TD Bank, NA
2070 Chain Bridge Road, Suite 145
Vienna, Virginia 22182
USA

For incoming wires in dollars:
Name of Bank:  TD Bank, NA
SWIFT Code: NRTHUS33XXX
 Bank Routing Number: o54001725
Address for bank:  1753 Connecticut Ave. 
NW, Washington, DC 20009, USA
Account Name:   Association for the Ad-
vancement of International Education –
Friends of the Union School
Account Number: 4247116183

For incoming wires in foreign 
currencies only:

SWIFT code: TDOMCATTTOR
Address:  The Toronto –Dominion Bank
Toronto, Ontario, CANADA
 For further credit to:
TD Bank N.A.
1753 Connecticut Ave. NW
Washington, D.C. 20009, USA
 In favor of:
Beneficiary Acct. Number:  4247116183
Beneficiary Acct. Title:  Association for the 
Advancement of International Education 
– Friends of the Union School
Beneficiary Address:   3970 RCA Blvd. , 
Suite 7000, Palm Beach Gardens, Florida 
33410, USA
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the Commission on Colleges of the Southern Association of Colleges and Schools (1866 Southern Lane, Decatur, Georgia 30033-4097, Telephone number: 404-
679-4501) to award associate’s, bachelor’s, master’s, educational specialist, and doctoral degrees. 

      aleparra@nova.edu          ›    +954-262-8674         ›     FischlerSchool.nova.edu                     ›
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 StudentS ect.
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  ›  SOMEWHERE OUT THERE, 
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 STUDENTS TO CAUSE AN EFFECT.

Contact Alejandra Parra at +954-262-8674 or visit www.FischlerSchool.nova.edu 
for a complete listing of our degree offerings. 
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Innovative and Adaptive Practices 
for Exceptional and Diverse Populations 
in International Schools

EDITOR'S INTRODUCTION:

The focus of this spring edition 
of InterED is “Innovative and 
Adaptive Practices for Excep-
tional and Diverse Populations.”  

Those of us who have been in the profession 
for two decades or more have witnessed 
massive changes in the theoretical under-
standing and instructional treatment of ex-
ceptional populations.  If practitioners feel 
exhausted by keeping up with the changes, 
I suggest that they look for new sources of 
energy.  Our understanding of how to deal 
with special and diverse populations con-
tinues to expand and I think it’s a fair state-
ment—both as a practical matter and as a 
methodological point of departure—to say 
that every student is exceptional and that 
every student has unique learning needs 
that must be identified and addressed.

I recently reviewed the work of Dr. Thom-
as Armstrong (http://www.thomasarm-

strong.com/), who offers an interesting ap-
proach to framing the wonderful diversity 
of the children in our schools.  According 
to Armstrong:

Although it is important to identify a 
child’s learning needs in order to better 
design instructional treatments, I have 
been strongly averse to the negativity 
inherent in the “disability discourse” 
that takes place routinely among teach-
ers, administrators, parents, and men-
tal health professionals while educating 
kids with special needs. I am speaking 
here of an institutionalized discourse 
consisting of specific words such as “dis-
ability” “disorder” “deficit” and “dys-

function” to describe the lives of these 
children. In many previous writings 
I have criticized special education for 
identifying certain children based on 
what they can’t do rather than on what 
they can do. (Armstrong, 2005, ¶3)

I think a common thread you will find in 
the articles in this themed section is an 
emphasis on collaboration, positive atti-
tudes about diversity (perceived as an op-
portunity rather than as an obstacle), and a 
methodological disposition towards inclu-
sion, school transformation, and creative 
and collaborative instructional approaches.

Armstrong notes that the growing pop-
ularity of the term neurodiversity (first 

used in the Asperger’s/autistic community 
by an Australian disability activist named 
Judy Singer in the late 1990’s) is having 
great influence on pedagogical practice 
with the so-called “normal child.” “Its basic 
premise is that atypical neurological wir-
ing is part of the normal spectrum of hu-
man differences and is to be tolerated and 
respected like any other human difference 
such as race, gender, sexual preference, or 
cultural background.” (Armstrong, ¶8)

And, of course, accompanying this new 
mindset is a metaphor (or, what I would 
personally call a functional or operational 
analogy).  “The more we study the brain, 
the more we understand that it functions, 
not like a computer, but more like a rain-
forest. The ‘brainforest,’ in fact, may serve 
as an excellent metaphor to use in the neu-
rodiversity field to talk about how the brain 

responds to trauma by redirecting neuro-
logical pathways, and how genetic “flaws” 
may bring with them advantages as well 
disadvantages.” (Armstrong, ¶11)

As Armstrong points out, “In the new 
model, there is no norm. Rather, the 

neurodiversity-based educator will have 
a deep respect for each child’s differences 
and seek ways to bring together an optimal 
joining of nature and nurture, finding the 
best ecological niche for each child where 
his assets are maximized and his debits are 
minimized” (Armstrong, ¶14). The articles 
in the themed section of this edition of 
the InterED seem to have inculcated the 
principles outlined by Armstrong and ap-
plied them to the challenge of creating an 
environment in international schools that 
embraces the many dimensions of diversity 
and learning we encounter in our far-flung 
network.  I hope that parents and board 
members who may come across this pub-
lication note how closely focused these 
articles are on real issues of professional 
responsibility.  I express my appreciation to 
the contributors on the quality of their ef-
forts.  

Dr. Ketterer is InterEd's new editor. He is 
Associate Professor of Educational Resources 
and Executive Director of the International 
Endowment Foundation, Jacksonville State 
University, Alabama. jkettere@jsu.edu
 

Armstrong, T.  (2005, September).  Special education 
and the concept of neurodiversity.  New Horizons for 
Learning.  Available online:  http://www.newhorizons.
org/spneeds/inclusion/information/armstrong.htm

Spring 2010 Theme

The theme for the Fall 2010 issue of InterED is technology... 

The technology you have, the technology you anticipate, and its impact on leadership behavior, 

instructional behavior and school structure.... As with the Brothers Grimm, we expect to mix 

cautionary tales with tales of triumph and success and intend to cover the spectrum as well as our 

contributors will allow us.  We especially invite “portraits” of micro-success at international schools as 

well as strategic overviews of the merging landscapes of pedagogy and technology.
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In January of 2010, a Special Needs 
Survey was sent out via Headnet 
(AAIE website) to AAIE member schools.  
Twenty-five international schools 

responded.  A cross section of schools re-
sponded including schools from Asia, Af-
rica, Latin America, and Europe.

The size of the schools varied. 

Under 200 students  12%
200-500 20%
500-750 16%
750-1000 28%
Over 1000 24%

With the exception of two schools, the 
head of school completed the survey.  Fifty-
two percent of the schools contained up to 
5% percent of students with special needs.   

The chart below indicates the percentage of 
students in the school with special needs:

Special Needs Students(%)
1% 12%
5% 52%
10% 24%
Over 10% 12%

Only 56% of the respondents felt that 
they adequately serviced the needs 

of students with disabilities. Thirty-three 
percent of the respondents indicated an in-
crease in the number of special education 
teachers would help them. Twenty-nine 
percent wanted to limit the acceptance of 
the types of students with disabilities, and 
16% wanted to increase the number of spe-
cialists who are able to identify students 
with disabilities. Sometimes students are 
admitted at an early age, and their disabili-
ties do not become apparent until they are 
older and have already been in the school 
for several years. Recognizing special needs 
students is further complicated by “admit-
ting ESL students whose condition may be 
masked, at a young age, by the inability to 
communicate in English, but whose condi-
tion may be first recognized by a delay in 
acquiring English.”  

Sixty percent of the reporting international 
schools did not have a manual for classi-
fying and working with students with dis-

abilities. Of the 60% without a manual, 
88% percent felt that such a manual would 
be helpful.  Of all the information gathered 
from the survey, the need for a manual to 
guide assessing and servicing needs of spe-
cial education students was most apparent. 

Admission of special needs students 
indicated greater need for clearer ad-

missions criteria, fewer “special case admis-
sions” and greater adherence to admissions 
policies with regard to children with special 
needs.  The personnel available to assess stu-
dents’ academic needs was usually a guid-
ance counselor (32%) or a special education 
teacher (30%).  However, some schools also 
used private occupational therapists, speech 
therapists and/or partnered with local edu-
cational psychologists.  Eighty-four percent 
of the schools had a separate resource room.  
Forty percent of the schools had a resource 
room only for the elementary school.  

The schools serviced a wide range of stu-
dents with learning issues.  The most per-
vasive issues were Attention Deficit Hyper-
activity Disorder (34%), Dyslexia (28%), 
and Autism (14%); other less common 
disorders such as Asperger’s Syndrome, 
Pervasive Development Disorder, Down’s 
Syndrome and math disabilities were also 
reported.

Schools reported a need for greater 
knowledge and training. The lack of 

knowledge about differentiated instruction 
was the most prevalent, with 48% of the 
schools expressing a desire for training as-
sistance.  The next most difficult issue was 
the admission of students with disabilities 
that could not be adequately accommodat-
ed within the school setting (28%). Finally, 
20% of the schools wanted more in-school 
teacher training to assist with more effec-
tive instruction.

The type of teacher training desired varied 
with the need for differentiated instruction 
being the most prevalent.  Below are the 
responses to the type of teacher training 

which would be most beneficial:
Training in Differentiated 
Instruction

29%

Learning about effective 
reading interventions 22%
Managing students 
with Attention Deficit 
Hyperactivity 
Disorder

20%

Helping students with 
organizational  skills 15%

In addition, more practical modeling of les-
sons by a specialist was requested.  In order 
for more effective teaching in the schools, 
the schools wanted more in-service train-
ing (36%) and additional professional staff 
at the school, specifically mentioning learn-
ing consultants or psychologists (25%).

The majority of the schools offered a pro-
gram for gifted students (64%).  Below is a 
chart which indicates the types of programs 
they offer:

Acceleration 22%
Enrichment 22%
Advanced Placement 20%
International 
Baccalaureate 18%

Skipping grades 12%
Pull-out programs 6%

Thus, schools would like to better man-
age the admissions of special needs 

students in order to limit the type and 
number of such students.  Further, the need 
for a definitive manual to help with assess-
ing and classifying students is apparent.  
In-service teacher training, especially in the 
area of differentiated instruction would be 
beneficial, as well as more qualified person-
nel to assist with managing more effectively 
the needs of special education students. 

Ms. Katie Sanders is a Learning Consul-
tant, with LDT-C certification.  Fluent 
in Chinese, she has worked in Hong Kong, 
New York and New Jersey.  She is cur-
rently a trained examiner in a research study 
concerning the administration of the new 
Woodcock-Johnson (WJ III NU).  sanders.
katie@att.net

By Katie Sanders

International Schools Specials Needs Survey
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The Anglo-American School  
(AAS) of Moscow is a private, 
not for profit, coeducational day 
school in the northwest part of 

the Russian capital city where students fol-
low an international curriculum, ensuring 
a solid foundation in English/Language 
Arts, mathematics, science and social stud-
ies.  The curriculum is complemented by 
a variety of program options including: 
world languages and mother tongue, visual 
and the performing arts, healthy life skills 
and afterschool activities and athletics. 

In order to better meet the learning needs 
of students and supported by the AAS 

Strategic Plan 7/11, an audit funded by the 
U S Department of State Office of Over-
seas Schools was conducted to provide a 
blueprint for revising and introducing re-
search-based options to its special educa-
tion program.  In her report, Ann Erler, a 
special educator in Fairfax, Virginia for 30 
years recommended: 

Professional development in the area of 
differentiated instruction should continue 
but with the support team resource teachers 
contributing their area of expertise to the 
in-services.  Many of the techniques and 
strategies used both by the ESL teachers 
and the resources teacher will benefit stu-
dents in the regular classroom.  It is sug-
gested that the professional development 
coordinator research the literature on the 

Renzuli Model of differentiated instruc-
tion and Susan Winebrenner’s work with 
both gifted students and students with 
learning disabilities.  

If the administration decides that one 
of the positions should be allocated for 
a resource teacher who would focus on 
“gifted” then the job description should 
include providing materials to teachers 
for enriching the curriculum to challenge 
the identified gifted students, model-
ing instruction in the classroom, dem-
onstrating techniques for extending the 
curriculum content, as well as providing 
professional development that is coordi-
nated with the ESL coordinator.  

Reluctant to establish a traditional ‘gifted 
and talented’ program where students are 
identified, tested and accepted (or not) into 
such a program but eager to incorporate the 
audit’s recommendation of promoting dif-
ferentiation for all, AAS created the posi-
tion of Differentiation Coach.   

As a professional learning community, 
AAS continually assesses its prac-

tices, programs and policies on the basis of 
their impact on learning.  While develop-
ing systems to provide appropriate support 
for students experiencing initial difficulty 
in achieving the benchmark, the school’s 
highly able students are challenged.  Our 
Differentiation Coach is an advocate for 
differentiating instruction to meet the wide 
range of students’ needs in a classroom, with 
a focus on supporting teachers to meet the 
needs of highly able students.  She is respon-
sible for modeling instruction in the class-
room; providing material and resources for 

teachers, students and parents to enrich 
the curriculum; demonstrating techniques 
for extending the curriculum content, as 
well as providing professional development 
for faculty and teaching assistants. While 
helping build teachers’ repertoire of differ-
entiation strategies, the Coach works with 
teachers to develop systems that best uti-
lize extension materials in a way that allows 
teachers to meet a student’s needs.  

The AAS Differentiation Coach sup-
ports the use of assessment data to 

inform instruction and motivate students. 
At AAS students in grades 4 through 8 
take the NWEA, Measures of Academic 
Progress© (MAP) computerized adap-
tive assessment twice a year. MAP results 
help determine students’ instructional lev-
els—reliable measure of academic growth 
throughout the school year--and from year 
to year in the areas of Math, Reading, Lan-
guage Usage and Science. Our Differentia-
tion Coach examines MAP results, analyz-
ing subject and grade level data for trends, 
areas of strength and areas for growth 
before meeting with teachers. She helps 
teachers understand the data, encouraging 
them to use the results to plan grade level 
and subject area curricula to best meet the 
needs of all learners.

While the role of the Differentiation Coach 
is still developing, it is obvious that teachers 
are gaining skills and confidence in differ-
entiating their instruction and assessment. 
As a result, teachers are better meeting 
the learning needs of all our students.  For 
more information regarding Differentia-
tion Coaching at AAS, please contact Dif-
ferentiation Coach Faraday De La Camara 
faraday.delacamara@aas.ru, Curriculum 
Director Jill Wheatley jill.wheatley@aas.
ru, or AAS Director Drew Alexander drew.
alexander@aas.ru  

The Anglo-American School of Moscow 
[www.aas.ru] is an accredited private, non-
profit, coeducational day school.

Coaching for Differentiation—
A Working Model

By Jill Wheatley,
Director of Curriculum;
Faraday de la Camara, 
Differentiation Coach;
and Drew Alexander,

Director

Reluctant to establish a 

traditional ‘gifted and talented’ 

program where students are 

identified, tested and accepted 

(or not) ...AAS created 

the position of 

Differentiation Coach.   
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Consulting and Collaboration for Diverse Learners
By Beverly D. ShakleeModels for consultation and col-

laboration have been a mainstay 
of educational practice since the 

1970’s. The aggregate of information de-
rived from multiple professionals provides 
more opportunity for the success of diverse 
learners. There are at least six identifiable 
models for school consultation.These in-
clude: Triadic model; Stephens/systems 
model; Vermont Consulting Teacher 
Program model; School Consultation 
Committee model; Resource/Consulting 
Teacher Program model; and Collaborative 
Consultation model (Dettmer, Thurston & 
Dyck, 2005, p 53).  

The effectiveness of collaborative consulta-
tion has been well documented in the re-
search literature:  students are better served 
when teachers generate and merge strate-
gies; collaborative solutions are more suc-
cessful than those developed individually; 
positive changes occur in school systems 
to include improvements in learning and 
social skills for students (Idol, Paolucci-
Whitcomb & Nevin, 1995).

One of the most useful models to con-
sider when serving diverse learners 

is the resource/consulting teacher pro-
gram model which offers direct service to 
students as well as indirect service to stu-
dents through consultation with classroom 
teachers. This model can also be expanded 
to include students, parents and other re-
source professionals to support student en-
gagement and learning (Dettmer, Thurston 
& Dyck, 2005).

Critical Elements
When an international school faculty 
adopts a model of consultation/collabora-
tion on behalf of diverse learners and their 

families a few critical elements should be 
in place. These include: clear descriptions 
of roles and responsibilities; time for joint 
planning; established lines of communica-
tion and problem solving; and administra-
tive support and evaluation of the effort.

Roles and Responsibilities
When models of consultation fail, it is 
typically the result of ill defined roles and 
responsibilities.  There are many questions 
to address: What are the responsibilities 
of a resource/consulting teacher?  How 
do they interface with regular classroom 
teachers? What is the responsibility of the 
regular classroom teacher in working with 
a resource/consulting teacher? Who is in 
charge? Who conferences with the parents? 
What is the effect on student learning?

While resource/consulting roles are 
often defined by the school, the 

purpose of the resource/consultant is to 
provide additional expertise, resources and 
direct support for observation, instruction 
and assessment of diverse learners.  The re-
source/consultant works directly with the 
classroom teacher to enhance the learning 
opportunities for students.  In some cases 
this may be an official learning plan or in 
other cases the team creates joint differen-
tiated lessons or plans for an individual or 
small group within the classroom. The dif-
ferentiation is based on the adopted curric-
ulum and is designed to promote students’ 
mastery of the required knowledge, skills 
and content. In addition, one of the prima-
ry benefits of using the resource/consulting 
model is the spin off to other students who 
may have short term learning needs that 

can be supported through this design.

For example, reading assignments can all 
have a similar goal but may have differ-

entiated texts based on the assessed reading 
levels of individual students.  The consult-
ing teacher can work with a small group on 
the assessment of a subset of skills or the 
development of language in the classroom 
while the classroom teacher provides in-
struction for the remainder of the class or 
small groups.  A critical element to the suc-
cess of this model is having sufficient time 
for joint planning and preparation prior to 
implementation.  

The resource/consultant teacher also pro-
vides indirect support for learning through 
collection of materials, curricula or learning 
aids to support the classroom instruction 
based on joint planning with the classroom 
teacher.  In the above example, the re-
source/consulting teacher would find alter-
native texts or skill material to compliment 
classroom instruction. In some schools the 
indirect support is not as valued as direct 
support in the classroom. Establishing doc-
umentation of the kinds of indirect support 
provided to students, teachers and parents 
is important to the yearly evaluation of the 
model.

Planning and Communication
The availability of joint planning time is 
only one element of the communication 
structure that should be considered.  We all 
consult formally and informally with our 
colleagues daily; however, the purpose of 
the planned consultation is to provide stra-
tegic support for diverse learners.  Leav-
ing a note in the mailbox or on a desk is 
insufficient planning to have successful 
implementation.  Administrators need to 

Tell Us Your Story!
Submit your technology-related stories  – successes, failures, plans, you name it –

to Jay Ketterer, jkettere@jsu.edu, for the Fall 2010 InterEd.
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consider the assignment of the resource/
consulting teacher; simply assigning them 
to multiple classrooms or campuses in the 
interests of ‘fairness’ to all classroom teach-
ers dilutes the support and help they can 
provide to teachers and students.  Assign-
ing the resource/consultant to classrooms 
with clusters of students who may need ad-
ditional learning support will provide more 
time and opportunity to enhance learning.  
Including the resource/consultant in joint 
grade level or departmental meetings is also 
important.  The overall schedule of the re-
source/consultant should allow for ample 
joint planning and participation in team 
meetings to capital-
ize on their contribu-
tions.  Spreading the 
resource/consulting 
teacher ‘too thin’ re-
sults in early burn out 
and the dissatisfaction 
of all stakeholders.

Regular classroom 
teachers have the full 
responsibility of the 
day-to-day instruc-
tion for students. 
Working with a re-
source/consulting teacher should be pur-
poseful, helpful and supportive of assess-
ment and instruction in the classroom.  The 
regular classroom teacher makes joint deci-
sions with the consultant on the direction, 
experiences and support provided. Parity 
of roles and responsibilities and respect for 
one another is paramount to the success of 
a consultation model.  The resource/con-
sultant has expertise as does the classroom 
teacher; neither outweighs the other.  While 
the responsibilities may be clearly defined, 
the actual teaching roles may switch be-
tween the consulting teacher and classroom 
teacher based on the needs of students and 
areas of expertise.  As a resource/consulting 
teacher during my early years of practice 
there were times that I had responsibility 
for instruction of the larger portion of the 
class while the regular classroom teacher 
took time with a small group in her area of 
expertise (remedial mathematics).

Lines of communication are generally es-

tablished by the international school poli-
cies and in most cases communication with 
parents comes primarily through the class-
room teacher.  When the resource/consult-
ing teacher has been actively involved in as-
sessment and instruction, joint conferences 
are appropriate with the classroom teacher 
taking lead.  Planning ahead for the confer-
ence is helpful to the team and parents.

Administrative and Resource 
Support
Administrative support begins when an 
international school adopts a resource/con-
sulting teacher model. The administration 

along with the faculty 
should clearly define 
the roles and respon-
sibilities of all stake-
holders.  In addition, 
professional develop-
ment opportunities 
or workshops should 
be provided to the 
faculty on elements of 
the consulting model 
and collaborative de-
signs. As much as we 
would like to think of 

ourselves as ‘collaborative’ it actually takes 
work to become a collaborative individual 
and to open our classrooms to other pro-
fessional colleagues. Learning to work col-
laboratively together across professional 
groups, with parents and with students, is a 
learned skill (Friend & Cook, 2009). This is 
true for the new resource/consulting teach-
er as well as the faculty at large.

Further, resource support in terms of 
materials, texts or other curricula are 

needed to diversify the learning opportu-
nities for students.  When a collaborative 
team determines what is needed for a stu-
dent to learn successfully, concrete or vir-
tual, the resources need to be available.

Finally, a process for problem solving 
should be in place whether there is need 
to call for more professional support or to 
solve a conflict between the professional 
opinions of the classroom teacher and re-
source/consulting teacher serving diverse 
students.  Administrative leadership is 

critical to fostering an environment of col-
laboration and problem solving on behalf 
of student learning.

Evaluation 
Minimally an evaluation design for the first 
six months and then yearly should be es-
tablished. Relevant questions that could be 
asked include:  In what ways has the re-
source/consulting teacher model contribut-
ed to enhanced student learning? (Provide 
evidence.).  In what ways have the collabo-
rations been successful for the classroom 
teacher, the consultant, the intent of the 
program? (Evidence).  In what areas does 
the collaboration need to be improved? 
(Evidence)

Evaluation questions can be expanded to 
include parents, students and community 
members as appropriate to the school set-
ting.  To paraphrase an old saying “failure 
to plan (to evaluate) is planning to fail.” 

Dr. Beverly Shaklee is the Director of the 
Center for International Education at 
George Mason University.  She is cur-
rently working with teams of teachers from 
Eurasia, China, Greece and Russia through 
funded projects at the Center. She also directs 
the FAST TRAIN program for international 
educators with some 1,000 graduates serving 
in over forty countries.
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Working with a 

resource/consulting teacher 

should be purposeful, 

helpful and supportive of 

assessment and instruction 

in the classroom. 
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By Katie Sanders

The Advantages and Necessity of Differentiation
In Overseas International Schools

When families move over-
seas, they try to select the 
best schools. Often the 
overseas international 

school is their first choice. Sometimes their 
choice is limited depending upon the loca-
tion of the school. One child in the family 
may fit the “normative” 
criteria of the school’s 
academic standards eas-
ily. Another sibling may 
not, either because of 
special needs, academic 
levels of achievement, or 
poor acquisition of Eng-
lish language skills because the child is still 
quite young and may have mixed linguistic 
development. How does the school accom-
modate this family's needs so that their 
transition to the area is smooth? Differen-
tiation in the classroom can be an effective 
method to lessen some of the problems in-
herent in these issues if the school accepts 
both students from the family.

The trend in today’s classrooms towards 
increased differentiation and inclusive-
ness with students of varying abilities has 
motivated teachers to adjust their styles of 
teaching in order to more effectively teach 
students.  More thorough identification of 
students with disabilities, along with in-
creased sensitivity towards servicing the 
needs of these students, has resulted in 
mainstream classrooms that may encom-
pass a variety of learning challenges: At-
tention Deficit Hyperactivity Disorder, 
Asperger’s Syndrome, difficulties with or-
ganizational skills, or dyslexia (to name a 
few).  How is the teacher of today able to 
meet the various needs of these students? 

Differentiated instruction applies an 
approach to teaching and learning 

which gives students many more options for 
accessing information and ordering ideas in 
a logical manner.  Differentiated instruc-
tion is a teaching theory which believes 
instruction should be varied and requires 
teachers to be flexible in their approach to 

teaching and to adjust the curriculum and 
presentation of information to students, 
rather than expecting the students to adjust   
(Hall, Strangman and Meyer, 2009).  Initial 

assessment of students’ 
capabilities through 
pre-testing aids in more 
effective differentiation. 

According to Tom-
linson there are 

three key elements of 
the curriculum that 

can be differentiated: Content, Process 
and Product (Tomlinson 2001).  Concepts 
should be the same for all students, but the 
degree of complexity should be adjusted to 
best teach a group of diverse learners. The 
concepts should be broad-based and not 
focused on minute details or too many facts 
(Hall, Strangman and Meyer, 2009).  Ac-
cess to information is key.  Thus, with ob-
jectives written in incremental steps allow-
ing for a step-by-step approach to building 
skills, instruction can be more easily varied 
for better access (Hall, Strangman and 
Meyer, 2009).  Differentiation also requires 
flexibility to accommodate a changing 
degree of complexity within a lesson. A 
teacher may begin a lesson with a lecture 
to the entire class. After a short introduc-
tory concept-driven lecture, the class may 
be divided into small groups or pairs and 
work on specific tasks which relate to the 
whole-class lecture.  Students with learning 
issues may form small groups which can be 
given more specific lower level tasks, or the 
teacher may supervise this group while the 
more advanced group works independently. 
Informal evaluations are helpful to deter-
mine if the specific groupings are effective. 
Evaluation can be as simple as the teacher 
asking the students if the grouping is work-
ing for them.   Teachers should be prepared 
to regroup students, even within one class 
setting to maximize the effectiveness of 
learning.   Teachers can then provide a 

menu of approaches to accommodate vary-
ing needs in the classroom.  Carol Tomlin-
son (2001) identifies 17 key strategies for 
teachers to utilize and manage differentiat-
ed instruction in her book, How to Differen-
tiate Instruction in Mixed-Ability Classrooms 
(2001; Chapter 7), a highly recommended 
resource. 

 The end product is the student’s response 
to tasks or projects.  In the differentiated 
classroom a variety of responses and lev-
els of complexity are to be expected.  The 
students should feel challenged most of 
the time.  “A well designed student prod-
uct allows varied means of expression and 
alternative procedures and offers varying 
degrees of difficulty, types of evaluation 
and scoring.” (Hall, Strangman and Meyer 
2009).

In order to more effectively reach the 
majority of students, it is no longer ac-

ceptable to simply teach more slowly and 
speak more clearly.  Differentiation means 
to customize the classroom to suit the 
needs of the variety of students it contains.  
Thus, Cast (The Center for Applied Special 
Technology) has developed three sets of 
broad teaching methods  (Rose & Meyer, 
2002).  These methods include:

1. Recognition learning through pattern 
recognition. 

• Highlight critical features
•  Support background context
• Provide multiple examples

2. Learning through diverse strategic 
networks: 

• Provide flexible models of skilled per-
formance

• Provide opportunities to practice with 
supports

• Provide ongoing relevant feedback
• Offer flexible opportunities for dem-

onstrating skill

3. Learning through diverse affective 
networks:

Initiating transformative 

thinking and transformative 

change is never easy.
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• Offer choices of context and tools
• Offer adjustable levels of challenge
• Offer choices of learning context
• Offer choices of rewards

Some effective accommodations for stu-
dents with special needs may also help dif-
ferentiate the classroom instruction by al-
lowing a word processor in the classroom 
for taking notes, or allowing a tape recorder 
for a student to tape a lengthy lecture.  
Further, a student might need a scribe or 
a note-taking buddy to assist with lecture 
classes.  A student might also take a test 
where some of the multiple choice answers 
have been eliminated to facilitate item dis-
crimination.  

The use of a student questionnaire on 
accommodations may also help the 

student advocate for himself.  Asking the 
student which are his hardest classes and 
why, and what are his easiest and why, 
would be a simple pre-assessment to help  

establish how a classroom might benefit 
that individual with a differentiated in-
struction.  All students deserve to learn ef-
fectively and efficiently at the highest level 
of their achievement.  Teachers must take 
an active role in establishing differentiated 
contexts for learning.

Recommended web resources
The Access Center  http://www.K8access-
center.org.  This center is a national techni-
cal assistance center which helps make el-
ementary and middle school curricula more 
accessible to students with disabilities.

An internet source ISER – Internet Spe-
cial Education Resources  www.iser.com/
ldoline-INT.html

Many web articles, reviews of books and 
clips of videos concerning differentiated 
instruction may be found on http://www.
ascd.org.  Access the link first, then choose 
“Research a Topic.”  Next choose differen-

tiated instruction.

Also www.cast.org contains information 
from the Center for Applied Special Tech-
nology which focuses on UDL or Univer-
sal Design for Learning which is a center 
which is researching and developing ways 
to meet the needs of all learners. 

Ms. Katie Sanders is a Learning Consultant, 
with LDT-C certification.  sanders.katie@
att.net
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Beyond Innovation to Transformation:
Mindsets, Resilience & the Effective School

By William G. Nicoll, Ph.D.Calls for new, innovative class-
room practices and educational 
reforms have been relatively 
constant over the past century.   

However, as noted by Kliebard (1990) in 
his review of educational reform efforts, 
little has changed.  Indeed, many educa-
tors have grown increasingly cynical and 
pessimistic about any idea or instructional 
method purported to be a new, innovative 
educational practice.  As far back as 1922, 
W.W. Charters referred to the history of 
education as “…a chronicle of fads.” Other 
dismissive terms such as “fads and foibles,” 
“frills,” or “pendulum swings” have contin-
ued to be commonplace characterizations 
of new practices set forth as being innova-
tive and certain to substantially improve 
school and classroom effectiveness. 

Why is it then that the more things change, 
the more they stay the same in our schools?  
Perhaps it is due to our failure to differenti-
ate between innovation and transformation.  
Transformative change involves the adopt-
ing of a fundamentally new perspective to a 
problem, a paradigm shift, leading to quali-
tatively different solutions that move us to 
higher levels of functioning (King, 2005; 
Mezirow, 2000). Transformative Change 
involves a nearly Copernican shift in our 
understanding of the educational process: 
an awareness and fundamental alteration of 
the tacit assumptions which guide our daily 
perceptions, decisions and instructional 
methods.  Systems theory refers to trans-
formative change as Second Order change, a 
metamorphosis or fundamental change in 
form or character.  As Einstein put it so 
simply, “You can’t solve a problem with the 
same thinking that created it.”   

Unfortunately, most new educational 
methods and reform efforts have 

embraced only Innovative Change.  In-
novation, by definition, involves initiating 
something new, a different method; to al-
ter something that is already established. 
Systems theory refers to innovative change 

as First Order change, new ways of doing 
the same old thing.  While new, innova-
tive instructional techniques are constantly 
put forward, they remain fundamentally 
consistent with the dominant paradigm 
guiding education practice.  As leading ef-
fective schools researchers have repeatedly 
noted, instructional and curricular variables 
appear to play a neutral role in school ef-
fectiveness. Yet, most schools continue to 
focus almost exclusively in this single area 
for staff development and innovative school 
improvement.

Initiating transformative thinking and 
transformative change is never easy. In-

stitutions have a natural tendency to resist 
real change and maintain the status quo.  
Thus, schools will tend to embrace innova-
tion but resist transformation.  As noted by 
one of the foremost transformative leaders 
of our time, Dee W. Hock, Founder and 
CEO of VISA, “The problem is never how to 
get new, innovative thoughts into your mind, 
but how to get old ones out.  Every mind is 
a building with archaic furniture. Clean out 
a corner of your mind and creativity will in-
stantly fill it.”  Just as people never truly 
understand their own culture until they’ve 
experienced living in a foreign culture and 
return with “new eyes,” so too educators 
must step back, clean out a corner of their 
minds, and view traditional educational 
practice with “new eyes.”  

Through the adoption of a fundamentally 
new perspective, an alternative paradigm, 
educators can become transformative lead-
ers and transformative teachers. Viewing 
educational practice through “new eyes” 
empowers educators to transcend tradi-
tional school practices and move their 
‘good schools’ to become ‘great schools’, 
their struggling students to become suc-
cessful students, and all students to become 
more productive, responsible and contrib-

uting citizens of a global society.  Translat-
ing the recent research on Mindsets and 
Resilience into practical application in our 
schools offers just such an opportunity for 
viewing our school practices from a new, 
transformative paradigm.   

Mindsets
The concept of mindset has become central 
to the study of human behavior and organi-
zations across several disciplines including 
human development, psychology, educa-
tion, and organizational management.  The 
term, Mindset, refers to a set of cognitive 
assumptions, methods, or notations held 
by an individual or group of people that is 
so firmly embedded as to create a power-
ful incentive to continue to adopt or accept 
only that which is consistent with prior be-
haviors and methods in seeking to achieve 
goals or solve problems.  An educator’s 
mindset refers to the fundamental view—
the unquestioned assumptions—he or she 
takes in regard to the teaching process, the 
role of a teacher, student learning, and what 
constitutes a quality education and effective 
school practice. 

Carol Dweck (2006) has examined the 
mindsets, of teachers and leaders and 

differentiates between two primary types, 
the Fixed vs. the Growth Mindset.  An edu-
cator with a Fixed Mindset believes that cer-
tain qualities are biologically determined.  
Such teachers assume students have a cer-
tain innate amount of intelligence, attend-
ing ability, motivation, academic potential 
and/or a given personality type or character.  
Students who perform well in class, i.e., for 
whom learning tasks are readily met with 
quick success, are assumed to be “smart” or 
“gifted.”  Alternatively, those students who 
struggle are assumed to be “less intelligent,” 
“less capable” or suffering from some form 
of neurologically based deficiency or dis-
ability such as an attention deficit disorder, 
a learning disorder/disability, lower innate 
intelligence, a behavioral disorder or some 
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moral/character deficit in regard to motiva-
tion or attitude.  

This Fixed Mindset lies at the very foun-
dation of our current Special Educa-

tion (Exceptional Student) paradigm.  De-
spite the existence of a very large body of 
research evidence indicating most, if not 
all, of the diagnostic assumptions, tests, 
and classroom instructional methods of 
special education to be unsupported by sci-
entific evidence, we continue to hold onto 
the tacit assumptions and practices of the 
special education paradigm.   It is from 
the Fixed Mindset perspective that educa-
tors in the past equivocally labeled as in-
ept, unmotivated, or unintelligent students 
such as Isaac Newton, G.K. Chesterton, 
Thomas Edison, Charles Darwin, Alfred 
Adler, Albert Einstein, Henry Ford, and 
James Watt, and identified Mario Caruso, 
Giaccomo Puccini and Pablo Picasso as 
“untalented.”  Although many of the com-
monly employed special education teach-
ing strategies and classroom management 
techniques have been demonstrated to be 
not only ineffective, but often to adversely 
impact student achievement and motiva-
tion, our schools continue to employ this 
paradigm.  As Mark Twain once so aptly 
stated, “The trouble with the world is not that 
people know too little, but that they know so 
many things that ain’t so!”

The Growth Mindset educator, on the other 
hand, starts with the assumption that basic 
qualities such as intelligence, talent, moti-
vation and creativity are not fixed but can 
be cultivated and developed through ef-
fort.  We can all grow and develop further 
through effort, training and experience 
within supportive, optimistic environ-
ments.  As one figure skating coach repeat-
edly told his students, “…ordinary people 
make the Olympics.”  Such is the mindset of 
transformative teachers and the transfor-
mative school leaders.  They refuse to ac-
cept the “common wisdom” of educational 
psychologists regarding students’ limita-
tions, abilities or disabilities.  Instead they 
believe in the ability of all children to suc-
ceed through effort, perseverance and en-
couraging support. 

Growth Mindset leaders establish growth 
oriented goals, philosophies and strat-

egies in their schools that gradually “infect” 
the staff.  Such leaders never accept the sta-
tus quo and constantly seek to move their 
school from good to great; criticism and 
feedback are accepted as challenges to im-
prove their school or classrooms.   Indeed, 
the one common theme among the list of 

“unintelligent, untalented” students noted 
above was that each encountered some-
one who possessed a Growth Mindset and 
inspired them to believe in their abilities 
and encouraged them to succeed.  As W.B. 
Yeats phrased it so well, “Education is not 
the filling of a pail, but the lighting of a fire.”

Research has identified several nega-
tive consequences that arise out of the 

Fixed Mindset position.  Students whose 
school performance is viewed from a fixed 
mindset typically receive feedback such as, 
“you are very smart, bright, talented, gifted, 
etc.”  The meta-communication, heard by 
the student, is that if I do well, perform 
better and more quickly than others I am 
smart; but if not, I must be dumb, inept or 
untalented.  Such feedback patterns subtly 
emphasize competition and striving for 
status over others.  Such a school culture 
leads to increased instances of bullying and 
social aggression and adversely impacts stu-
dent achievement and motivation. Students 
with a Fixed Mindset become reluctant to 
engage in any learning activities that truly 
challenge them to grow and stretch their 
abilities. They are willing to try so long as 

Beyond Innovation, cont'd next page 

success is guaranteed but resort to self-pro-
tective strategies such as feigning lack of 
interest, procrastination, or minimal effort 
to avoid perceived failure.

Teachers functioning from the Fixed 
Mindset strive to protect their self-image as 
being a “good teacher” and having a “good 
classroom.” Consequently, they seek to pro-
tect their professional self-esteem by blam-
ing the failing or problematic student via 
labeling with some purported disorder, de-
ficiency or disability.  Fixed Mindset educa-
tors tend to embrace authoritarian control/
compliance-based classroom management 
strategies (e.g., rewards and punishments) 
despite the fact that over 40 years of re-
search has consistently identified such 
methods to have long term negative effects 
on student learning motivation and read-
ing comprehension.  Clearly, traditional 
education practice has embraced the Fixed 
Mindset position to the detriment of many 
of our students.   

The research of Dweck (2006) and Col-
lins (2001) indicates that Fixed Mind-

set administrators are primarily concerned 
with maintaining their reputations as “com-
petent” and their schools as “good schools.”  
This, in turn, fosters a fixed mindset school 
culture.  Fixed Mindset leaders typically fail 
to take meaningful steps to correct prob-
lems or improve their school.  Rather, they 
prefer such strategies as “shooting the mes-
senger,” distorting data, or blaming staff, 
students, or parents.  It is just such fixed 
mindset leadership that has been found to 
ultimately be responsible for the failures of 
businesses and organizations such as En-
ron, Worldcom, Chrysler Motors, A & P, 
Sunbeam-Oster, and others (Dweck, 2006).  

Collins’ (2001)  research on what makes 
some businesses move from good 

to great while others stagnate found the 
key in transformative leadership and the 
growth mindset that leads to the creation 
of a Growth Mindset in the organizational 
culture. Collins found effective, growth 
oriented leaders to be neither charismatic 
nor outgoing, contrary to popular assump-
tions.  Rather, they tend to be self-effacing 
individuals who constantly strive to im-

Why is it that the more 

things change, the more they 

stay the same in our schools?  

Perhaps it is due to our failure 

to differentiate between 

innovation and transformation.  
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prove, ask questions and confront even the 
most brutal criticisms openly and directly.  
Growth Mindset leaders actively question 
traditional practices and assumptions seek-
ing constantly to instill confidence that, 
with work and effort, their organization 
will continue to grow, improve and succeed 
at ever higher levels. 

Resilience
The research on resilience offers yet another 
useful perspective for moving from innova-
tion to transformation.  Over the past cen-
tury, the education and mental health fields 
have increasingly adopted a biomedical-
neurological paradigm to explain student 
failure.  When classroom instruction meth-
ods fail, the explanation is sought through 
the labeling of students as suffering from 
some form of neurologically-based disor-
der, deficiency or disability.  This paradigm 
continues to dominate educational practice 
despite the fact that, to date, there is abso-
lutely no scientific evidence supporting any 
of the biomedical-neurological assump-
tions upon which such educational diagno-
ses and interventions are based. However, 
such explanations do fit with the educa-
tional culture’s Fixed Mindset.  

There is now, however, an alternative 
paradigm in the education, mental 

health and human development fields em-
bracing the Growth Mindset position—the 
resilience paradigm.  The resilience para-
digm views students’ academic and behav-
ioral difficulties as being manifestations of 
differences and/or difficulties in their de-
velopment; difficulties rooted in the social 
environmental contexts in which they live 
and function.  The implementation of a re-
silience paradigm represents, in many ways, 
a major shift of mindset.   Rather than ask-
ing the question, “What is wrong with this 
student, what neurological disorder, defi-
cit or dysfunction does he/she suffer from 
that impedes learning and causes behav-
ioral problems?," the more useful question 
now posed is, “What factors are conducive 
to healthy student development, higher 
achievement, and lead youth to become 
responsible, cooperative, productive, useful, 

well-adjusted and contributing members of 
our global society? What is it that occurs 
in the high functioning schools and class-
rooms that is missing in low performing 
classrooms and schools, and how can we 
infuse such processes into all schools and 
classrooms?”

The resiliency research identifies two pri-

mary factors as most important for positive 
social adjustment and highest academic 
success among youth: a) The development 
of essential social-emotional competencies 
and, b) The presence of positive, supportive 
social environments in the home, school 
and community (Benard, 2004).  The Na-
tional Research Council and the Institute 
of Medicine (Eccles & Gootman, 2002) 
concluded that supportive relationships 
appear to serve as “critical mediums” of 
development for the healthy physical, in-
tellectual, psychological and social growth 
of youth.  Research has linked the authori-
tative/democratic style of leadership by 
parents, teachers, and school administra-
tors with its focus on warmth/connection, 
guidance/regulation and psychological au-
tonomy/responsibility as being highly cor-
related with positive outcomes including 
higher academic achievement, greater psy-
chological adjustment, social competence, 
self-reliance, creativity and responsibility 
(Barber & Olsen, 1997; Cohen & Rice, 
1997; Paulsen, et.al, 1997).  Studies have 
found supportive and caring relationships 
within schools to promote higher academic 
achievement, higher academic motivation 

and more positive social adjustment (Lib-
bey, 2004). On a cautionary note however, 
studies also indicate that school leaders 
tend to grossly overestimate the quality 
of student-teacher relationships in their 
schools.  One study found 86% of princi-
pals rating student-teacher relationships as 
very good to excellent while 76% of their 
students indicated they felt relatively, or 
completely, disconnected from their teach-
ers and school staff. 

Social-emotional competencies are at 
least as important as academic skills 

for determining future life success, and 
may be much more important (Benard, 
2004; Goleman, 1995, 2006).  Johnson & 
Johnson’s (1989) review of the research 
concluded that social skills appear to be 
the most important set of skills influenc-
ing one’s future employability, productive-
ness and career success.  This finding argues 
strongly for the development and infusion 
of classroom programs that foster essential 
social-emotional competencies.  Social-
emotional competence and academic com-
petence are not competing curricular issues. 
Rather, both are necessary if youth are to 
be adequately prepared to successfully as-
sume the full complement of adult roles as 
responsible, productive world citizens.  

Social-emotional competencies such as 
responsiveness to others, empathy, caring, 
communication skills, humor, positive rela-
tionship skills, optimism, flexibility, respon-
sibility and adaptability appear to be key at-
tributes of successful youth (Benard, 2004).   
Conversely, students’ academic and adjust-
ment problems have been directly linked to 
the inadequate development of these same 
social-emotional competencies.  In other 
words, the traditional pre-K/kindergarten 
report card grade assessment that a child 
“works and plays well with others” appears 
to be the best predictor of future life success 
and will likely only increase in importance 
as we prepare students to live and work in a 
multicultural, global society.

Students’ long-term social-emotional 
adaptation, academic and cognitive 

development, and citizenship skills can be 
enhanced through programs to strengthen 
social competence (Diekstra, 2008; Zins, et. 

The Growth Mindset educator 

starts with the assumption 

that basic qualities such as 

intelligence, talent, motivation 

and creativity are not fixed 

but can be cultivated and 

developed through effort. 
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al., 2004).  Daniel Goleman (2006; 1995), 
has urged schools to take a more active role 
in developing students’ social-emotional 
competencies so as to better prepare them 
for academic success and the assumption 
of a contributive place in the larger global 
society.  Over 80 years ago, the Viennese 
psychiatrist, Alfred Adler, suggested the 
same idea observing that, “The teacher who 
takes time to work on students’ social develop-
ment will find her job simultaneously ampli-
fied and simplified for it is far easier and more 
efficient to teach the well-adjusted, cooperative 
and responsible child than it is to prod and nag 
along the mal-adjusted, uncooperative and ir-
responsible student” (Adler, 1929).  Research 
evidence now provides strong support for 
these positions.  The infusion of social-
emotional learning in classrooms results in 
up to an 18% increase in student academic 
achievement (Payton, et.al, 2008). 

Effective Schools: A transforma-
tive paradigm
Consistent with Dee Hock’s statement, 

developing transformative schools re-
quires that we clean out our archaic fur-
niture, those long held, unquestioned tacit 
assumptions about education, the role 
of schools, how students learn and how 
schools are organized.  In the age of high 
stakes testing, many schools have come to 
measure success merely by the achievement 
scores on state or national tests.  If this is 
to be our sole criteria for declaring a school 
“excellent”, then we have to also accept the 
idea that a school producing alumni such 
as Pol Pot, Joseph Stalin, Bernie Madoff, 
Slobodan Milosevic, Ken Lay (Enron), 
Bernard Ebbers (WorldCom) and Augusto 
Pinochet, all high achieving students, is a 
school of excellence.  This is a rather fright-
ening idea as we prepare students to live in 
a global, inter-dependent world.  

So what would a transformative paradigm 
for effective schools look like if based in the 
mindset and resilience research?  An effec-
tive school must be built upon a solid foun-
dation, a Growth Mindset philosophy that, 
“All children are welcome and all are ca-

pable of success, no exceptions!”  The Fixed 
Mindset labeling of children as having dis-
orders, disabilities and innate capacities for 
learning must be abandoned.

Once the foundation is established, the 
school needs supporting walls to be struc-
turally sound.  The first support wall con-
sists of creating supportive environments 
in the school and home.  Teachers, school 
leaders and parents would be trained in the 
authoritative/democratic style of leader-
ship.  Effective teachers are found to dem-
onstrate the characteristics of High Caring 
with High Expectations.  Either without 
the other is counter-productive.  Tradition-
al reward/punishment and control/compli-
ance based classroom management strate-
gies would be replaced with more effective 
authoritative/democratic strategies.

The second support wall consists of in-
fusing social-emotional learning into the 
school curriculum.  The school would em-

continued, page 30 
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Don’t Let Your Teachers Overlook the “Lazy Kid”

By Nancy Robinson 
and Phyllis AldrichBen was a stocky, not-very-ath-

letic, affable American fourth-
grader who lived up to his repu-
tation as a highly verbal and 

insightful but lazy student who read at 
grade level or above but turned in slapdash 
written work, often late. The psychologist 
to whom he was referred asked him why, 
during testing, his performance at remem-
bering numbers and copying symbols was 
so much below the competence he showed 
with complex conceptual tasks. “Those were 
boring,” Ben said. “I didn’t try.” “Funny,” 
replied the psychologist, “You did a lot of 
other routine things I asked you to do.” 
Whereupon Ben admitted to the psycholo-
gist – and, with some surprise, to himself 
– that he had, indeed, encountered trouble 
with the low-level tasks.

When interviewed, Ben’s father, a respected 
CEO of a sizable multinational firm, said 
that he, himself, is a slow reader.  He noted 
that in meetings, his colleagues scanned 
materials much faster than he. Ben’s sister, 
a hard-working student about to gradu-
ate from high school with fourth-grade 
reading skills was previously diagnosed as 
learning disabled.  Ben’s problem doesn’t 
look at all like hers! 

Ben’s academic profile is much more 
common than one would imagine.  

Of course, overseas students can display 
low motivation and uneven performance 
for a number of reasons:  too many school 
changes (why try?), too-busy or distracted 
parents, depression and/or low self-esteem, 
and so on.  But in a sizable number of 
cases, students who “clearly could do bet-
ter if they only tried,” in fact are doing the 
best they can. Their subtle disabilities can 
take many forms—almost always involv-
ing lower-level skills such as letter-sound 
linkage, visual or auditory working mem-
ory, slow or erratic pacing, attention defi-
cit, or fine motor coordination—that may 
be considerably behind other abilities that 
are age-level or advanced. The brighter 
the students, the more they are likely to 
hide under the “lazy” label – and the more 

they do to avoid tasks that are unexpect-
edly onerous for them when other things 
(like higher-level reasoning) come so easily. 
They become students who “refuse” to learn 
number facts, “don’t care” about spelling or 
punctuation, “hate to write,” and put off 
doing their homework until the last minute 
so a sloppy job will seem the best one could 
expect under the circumstances.  These may 
be, in fact, avoidance strategies.

Students in overseas schools are often 
harder to decipher than stateside stu-

dents because they move about so often, 
bringing along only scanty histories. In ad-
dition, sometimes there is the confounding 
factor of primary versus classroom/play-
ground language to muddy the situation. 
With each move, students become more 
expert at the lazy-kid role, self-destructive 
as it is. And the brighter the students, the 
easier it is to blame them for just not trying, 
when they “obviously” could do so much 
better.  Maybe they could, but not without 
their teachers’ recognizing the symptoms 
and devising accommodations to help cir-
cumvent these barriers to students’ success.

As in every other aspect of education, ad-
ministrative leadership plays a major role in 
determining whether teachers and students 
will succeed. The dictum, “Lazy kids are 
made, not born,” should accompany the ex-
plicit expectation that teachers will investi-
gate what is going on and look for ways to 
support, not blame, the student.

Here are some steps you can ask 
of your teachers:
• Don’t be fooled.  Congenitally lazy 

kids are very rare.

• Be a believer. The brighter and the old-
er the student, the harder it is to grasp 
their real struggles with specific low-
level skills that come so easily to most 

people; what you judge to be a slow 
pace may well be as fast as they can go. 

• Look for patterns in performance and 
unexpected errors. Does he consistently 
make errors in computation? Spelling? 
Following two/ three step directions? 
Not  recognize a word or a number fact 
she seemed to master ten minutes ago?  
Name letters or simple number facts 
slowly or erratically? Does the native 
English speaker mispronounce words 
and not hear phonemic differences 
(e.g., short for shirt)? Is there a lack of 
fluency in reading aloud or sometimes 
in casual conversation?  Can the stu-
dent remember material when it’s read 
aloud to her but not when she’s read it 
to herself ? Does she do higher quality 
work on short assignments? 

• Make sure that hearing and eyesight 
have recently been assessed.

• Inquire of parents whether others 
in the family have had difficulty, and 
whether they have noticed learning/
performance issues at home.  Do they 
have to provide more help than they 
would expect to keep their child orga-
nized and focused?  Do routine tasks 
seem to take forever?

• Ask other teachers whether their ob-
servations jibe with yours. 

• Ask for diagnostic help from a psy-
chologist familiar with learning dis-
abilities if you have one on your staff, 
one in the community, or one the fam-
ily can consult in the home commu-
nity.

• Ask students what would help them 
to cope more successfully, and what 
would make school a better place for 
them.

• Without waiting for a formal assess-
ment, develop a working hypothesis 
about the symptoms, and implement a 
set of accommodations to circumvent 
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Teaching is 
incredibly 
c o m p l e x 
and when we try to make it less 

complex, as many seem to be trying to do, 
we do not do justice to our students.  At 
the AAIE conference in 
Boston I was privileged to 
hear Daniel Pink discuss-
ing pay for performance 
in the world of business.  
In his latest book, Drive: 
The Surprising Truth About 
What Motivates Us, which 
uses 40 years of behav-
ioral science to overturn 
the conventional wisdom 
about human motivation, 
Pink stated that pay for 
performance works … for 
simple tasks, but as soon 
as there is even the smallest bit of complex-
ity, merit pay is actually a negative factor.  
Although he was speaking to educators, 
he wasn’t talking about teaching or about 
schools; behavioral science says that pay for 
performance in business does not improve 
productivity, except in the simplest of tasks.   

Business!  Did I hear him correctly?  How 
many times have I sat in board meetings 
listening to a board member say that we 
should run schools more like businesses 
and reward teachers for their performance?  
I always ask, “And on what basis should 
we judge their performance?  What if they 
have an unusually difficult class?  Do you 
think merit pay would build a more col-
laborative or a more competitive environ-
ment?” My questions don’t usually go over 
well, as businessmen are confident that 
competition between co-workers improves 
the bottom line.  Therefore, it follows that 
competition amongst teachers would im-
prove teaching and learning.  They need to 
read Dan Pink’s book.

As I write this essay in my Florida 
home, the state legislature is vot-

ing on a bill that will force Florida school 

districts to develop 
and use a merit pay 
system based primar-

ily on standardized test results.   The bill 
would prohibit Florida school districts 
from using seniority and advanced degrees 

in setting pay for teach-
ers beginning in 2014. 
Instead, job security and 
salaries would be based 
on student test scores and 
performance reviews.  A 
Senate education panel 
has already supported the 
idea. The plan is on the 
fast track toward legisla-
tive approval.  To follow 
this logic, as quipped in 
a letter to the editor in 
the March 15 Orlando 
Sentinel, why not pay doc-

tors on the average life span of their patients 
or dentists on the number of cavities they fill?  
Of course, both doctors and dentists would 
only retain their positions if their patients 
made adequate yearly progress in reduced 
cholesterol levels or reduced tooth decay.

I wonder if the politicians realize how 
unreliable  standardized test results are 

for children below the age of 10 or for stu-
dents with special needs, the emphasis for 
this edition of InterEd.  I wonder what test 
results they expect to be used to reward 
teachers who “perform better”?  I wonder 
about our special needs teachers?  Will 
special needs teachers be able to compete 
with their classroom peers?    For it will be 
a competition.  There will most assuredly be 
a “pot” of money designated for “merit pay.”  
Teachers will be competing for a piece of 
the pie.  I wonder if the legislators have 
read Daniel Pink’s book.  

Special needs teachers have a special place 
in heaven.  Even in the sheltered world of 
international schools, they work with an 
incredibly wide range of needs. Although 
they plan for a lesson, in reality their les-
son plans are revised 

Merit Pay and Teamwork 
= Oil and Water for Teachers

By Dr. James A. Doran

them.  (And if those don’t help, try 
others.)  Some accommodations, such 
as sitting near the front of the room or 
extra time on tests, may work with a 
variety of students; some need to be 
much more focused on specific dis-
abilities. Resources mentioned at the 
end of this article should be in every 
school’s professional library

• Don’t expect overnight miracles.  The 
“lazy kid” has been practicing acting 
lazy for a long time, and probably has 
a deep sense of discouragement as well 
as a lot of bad habits to overcome. It 
often helps to start with assignments 
on a high-interest topic and look for 
small signs of improvement. 

Finally, with both students and parents, 
teachers and administrators need to 

communicate their emerging understand-
ing of the situation as well as the strategies 
they are trying out and ask for feedback.  
Above all, students need to know that you 
see right through the “lazy kid” persona to 
a student who is encountering unexpected 
obstacles but can be successful, passionate 
about learning, and competent to deal with 
life’s challenges.  Above all, they must know 
that you are solidly in their corner. 

Dr. Robinson and Dr. Aldrich are members 
of the Advisory Committee on Exceptional 
Children and Youth, Office of Overseas 
Schools.  Online:  http://www.state.
gov/m/a/os/57719.htm 
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[To follow "merit pay" 

logic], Why not pay 

doctors on the average 

life span of their patients 

or dentists on the number 

of cavities they fill? 
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This article poses a key question 
for international schools, but 
perhaps we should start with 
an even more fundamental one, 

namely, “What are our schools for?” At the 
broadest level, there are two potential an-
swers:  The purpose of schools is to reflect society. 
The purpose of schools is to change society. We 
would suggest that international schools 
are ideally placed to do both. Our belief is 
that our schools should reflect society by 
reflecting the normal range of social diver-
sity, while changing society, for the better, 
by providing models of inclusive education.

Defining terms
Inclusive international schools have the 
opportunity to be transformative on many 
levels. To understand that statement, let’s 
begin by defining terms. ‘Inclusion’ has 
come to mean different things to different 
people. It has been used interchangeably 
with ‘full-inclusion’ and ‘mainstreaming’ as 
school systems have attempted different 
models of support.  For the purposes of this 
article, and within our own practice, we de-
fine inclusive schools as:   Schools that suc-
cessfully serve a managed number of students 
representing the full range of learning differ-
ences: mild, moderate, intensive needs and the 
exceptionally able. 

Transforming lives, transforming 
schools
So, in what ways can inclusive schools be 
transformative? Clearly, for the students 
who are ‘included’, the business of being 
in a school that provides a welcoming en-
vironment, recognition of learning needs, 
and access to learning through a well-
structured system of professional support is 
a life-defining experience. For their fami-
lies, it is an opportunity to plan a life for 
and with their children that opens doors, 
rather than closing them.

In our experience the benefits to the wid-
er school community may even outweigh 

the benefits to the individual child. As an 
international school, we place a high value 
on the development of a sense of empathy 
and the appreciation of diverse perspec-
tives. We see these not as peripheral ‘nice-
to-haves’ but as core ‘need-to-haves’. Given 
this goal for all students, we suggest that 
there can be no substitute for first-hand ex-
perience with difference.

We have found that, while there may be 
initial skepticism, community members 
come to advocate for students to learn dif-
ferently.  There is growth in the social cog-
nition of the whole student population, in 
fact, the whole school community, because 
of the diversity among us.  Students who 
have exposure, education, and guidance 
about how people learn differently acquire 
a skill set that enables them to work more 
effectively in teams, and to understand that 
every member has something to offer, pre-
cisely because of their differences.

All members of an inclusive community 
have a reduced fear of human differ-

ences which becomes evident in their inter-
actions with people within the school and 
wider community.  Students with learning 
differences are offered access to higher level 
work and appropriate social and academic 
models which has lasting long-term effects.  
Inclusive schools are a necessary prepara-
tion for an inclusive world and an inclusive 
life.

Overcoming the barriers
There are genuine obstacles that need to 
be overcome in order to serve all students 
well.  There are issues of perception and of 
practicality which need to be addressed.  
As with all change initiatives there are pre-
requisites for success. These include dedi-
cated leadership and grass-roots advocates: 
the top down and bottom up of successful 
change. Schools need a simple but sus-

tained plan with measurable annual goals. 
Transformation takes years of pushing at 
the wheel, and requires positive predisposi-
tions, professional development, openness 
to innovation, a healthy dose of good will, 
and unwavering perseverance.

From a practical standpoint there are key 
structural and programming decisions that 
need to be made in order to successfully 
include students with special educational 
needs.   The first of these is the develop-
ment of a genuine system of beliefs and 
values expressed in a simple, shared mission 
statement with aligned policies and proce-
dures. Guided by these, a school can move 
forward making necessary decisions with 
regard to structure and program including:

Structural Decisions
• Top down, bottom up support 
• Clear admissions policies and proce-

dures-including getting as much in-
formation as possible before accepting

• Clear policies on numbers of students 
who can be well served

• Comprehensive, accurate assessing, re-
cording, and reporting

• Structure of communications to keep 
all key stakeholders informed and un-
derstanding – verbal followed up by 
written

• Hiring teachers and administrators 
who believe in, and have the skills to 
support your mission

• Teacher appraisal system that is 
aligned to the mission

• Ongoing professional development 
that supports the mission with differ-
entiation as a fundamental component

Program Decisions
• High quality differentiated teaching in 

every classroom 
• Collaborative team-based approach
• Student Study Team Structure

Who Are Our Schools For?  The Case for Inclusion

by Kristen Pelletier
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• Essential agreements about how you 
support students 

• Clear entry and exit criteria
• Individualized Learning Plans docu-

mented
• Specialist Access (local or in house) 

Psycho Educational Testing
•  Speech Language Therapy
• Occupational Therapy
• Counseling
• Qualified learning support or special 

education faculty
• Matching service to need through re-

flecting and adjusting resources from 
year to year while maintaining coher-
ence school-wide

There are, of course, financial consider-
ations for programming for students 

who learn differently.  They will need ad-
ditional support to be successful.  The costs 
of additional staffing, facilities and materi-
als are challenges that all schools struggle 
with.  We have found ways to work with 

funding through grants, private dona-
tions, and separate billing for certain ser-
vices.  We invoice parents for speech and 
language therapy, occupational therapy and 
psychological educational testing.  Funding 
avenues through local governments should 
be explored as well.

 Managing perceptions
In terms of perception, there is still work to 
do to dispel the myth that inclusion some-
how lowers the academic performance of 
others. That is not the case.  In schools that 
are staffed appropriately to meet the needs 
of all students, with good structures and 
program decisions in place, there is a win-
win situation.  Our own school services 
15% of our school population in its learn-
ing support department.  Last year we had 
a 94% pass rate in students with diagnosed 
learning disabilities who sat for IBDP cer-
tificates.   Our entire student population 
enrolled in the IBDP outscored all global 
averages, which represented our highest 
scores to date.

Building momentum, delivering 
on potential
Having collaborated with many interna-
tional school leaders over the years, I have 
clearly seen a shift in the thinking in regard 
to accepting and supporting students who 
learn differently.  For a growing number 
of schools the shift has been from “Should 
we?” to “How should we?”  We welcome 
this steady shift and see an opportunity 
to build a network of inclusive schools 
that can drive the momentum to change 
lingering perceptions about human value.  
We have the potential, slowly but surely, 
through practice and example, to transform 
individual lives, schools and, eventually so-
ciety.  

What could be more motivating as we 
seek to send international citizens 

out into the world?  This special opportu-
nity is rare. Let’s not waste it. 

Kristen Pelletier is Head of Learning Sup-
port at the International School of Brussels 
pelletierk@isb.be  +322 661 42 67

Bangladesh • Chile • China • Colombia • Dominican Republic • Ecuador • Ethiopia • Ghana • Honduras • India • Indonesia • Kuwait • Malaysia 
Mexico • Mozambique • Nigeria • Oman • Philippines • Qatar • Saudi Arabia • Singapore • Taiwan • Thailand • United Arab Emirates • Venezuela

Buffalo State, SUNY
International Programs for International Educators

For more information 
please contact:

International  
Graduate Programs  

for Educators

intlearning@buffalostate.edu 
or

www.buffalostate.edu/ilsc

Master’s Degree in Multidisciplinary Studies-- 
An affordable and flexible degree designed for internationally-minded educators

•	 American/International Schools host the degree program on site

•	 Host school staff collaborate with Buffalo State staff to design a degree program that aligns with the 
professional development initiatives of the school and the goals of individuals in the program

•	 Courses apply across grade levels and curricula creating an opportunity to study with a diverse 
group of collegues

•	 World-class instructors with extensive experience teaching international school educators

•	 Courses can be delivered on site, electronically, or through a combined approach of  
on-site/on-line depending on the course as well as the needs of the school

Over 1000 enrollees in more than 35 schools and a proud history of several hundred graduates  
over the last decade

Buffalo State, SUNY also provides the option of graduate credit for professional development offered at 
American/International Schools.
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brace its historical role of developing both 
academic knowledge and social-emotional 
competence.  Five essential social-emo-
tional competencies emerge from the re-
search findings: Understanding & Respect-
ing oneself and others, Empathy, Positive/
Constructive communication, Cooperation 
and Responsibility.  Schools that actively 
teach social-emotional competencies find 
that academic achievement increases while 
bullying and social aggression significantly 
decrease.

The roof of a transformative school 
consists of assisting students to ex-

plore and consider their goals in life.  This 
includes not only career and academic goals 
but also their future home/family life, so-

cial and community responsibilities, health 
and recreation interests and spiritual/ethi-
cal principles that will guide their lives as 
world citizens.  As noted by Steven Covey 
in his book, The Seven Habits of Highly Ef-
fective People, one must begin with the end 
in mind.  Teachers in the transformative 
school would challenge students to envi-
sion their goals in life and encourage them 
to believe that with hard work, effort and 
determination they can, and will, reach 
those goals.  

With the foundation, supporting walls 
and roof in place, we are now ready for the 
furniture, that is, the academic curriculum, 
teaching methods and instructional strate-
gies.  Our schools currently focus almost 
entirely on re-arranging the furniture, 
largely ignoring the quality of the school’s 

supportive structures. The transformative 
school would take a much wider, more in-
clusive perspective and focus much more 
on the quality of the supportive structures 
along with the curricular “furniture.” 

William G. Nicoll, Ph.D. is a professor in 
the College of Education at Florida Atlantic 
University and also serves as Director of the 
Adlerian Training Institute, Inc.  He has 
been a special education teacher and school 
counselor in both public and international 
schools.  He provides consulting and training 
services for schools and mental health organi-
zations around the world.
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minute by minute as the attention span of 
their students fluctuates or the level of un-
derstanding about a task or concept varies. 
How do we legitimately measure, based on 
quantitative, criterion-referenced tests, a 
special needs student’s progress in a finite 
period of time?  However, I can hear the po-
litical reply, “Oh that’s simple, just measure 
where the students were in September and 
then give them another test in June. If they 
have progressed to the level that we expect   
then the teacher can keep their job.  If they 
haven’t we will fire them and get someone 
better.  And, if they exceed our expectations 
we will reward them with a bonus.”  Hmm, 
it does sound simple.   But teaching is NOT 
simple; teaching is highly complex.   Who 
will make the decision of adequate progress 
for students with infinite degrees of special 
needs?   Where will we find replacements 
for the special needs teachers who are fired 
for poor performance?  The pool is already 
incredibly small.  Wouldn’t it be better to 
support teachers while they strive to im-
prove their skills?  As we have all observed 
and Mr. Pink has stated, “The secret to high 
performance is the deeply human need to 
direct our own lives, to learn and create 
new things, and to do better by ourselves 
and our world.”

I love coaching sports.  Coaching a sport, 
like teaching a class, is an incredibly com-
plex task. I coached for more than 25 years 
all around the world.  Although in the be-
ginning I thought I coached because I loved 
the sport, I quickly realized that although I 
did love the game, I loved building a team 
even more.  What I really enjoyed was 
mentoring young people with varied abil-
ity levels, improving their skills, developing 
their fitness, but most of all showing them 
how much fun it is to play as a team.  Help-
ing my players realize how good it feels 
to work together, win or lose, and helping 
them experience how the whole concept of 
the word “team” is so much more than the 
sum of the skills of the individuals are what 
kept me on the court year after year. 

Coaches criticize their players, but good 
coaches do it in such a way that the 

players know the criticism helps them to 
become better players and better team-
mates.  Good coaches praise their players 
when they play well.  Yes, at times, after 
working hard to help them improve, some 
players are cut if they aren’t improving or 
helping the team. That’s what we should be 
doing with teachers:  praising teachers for 
all that they do well and coaching them for 

improvement, but not stifling their creativ-
ity or dividing them by paying them for 
performance based on unreliable data. We 
must help teachers become better at what 
they are doing and better at being collab-
orative team players.  

Yes, there will be teachers that we need 
to counsel out of the profession be-

cause they are not providing the expertise 
and support their students deserve.  Ad-
ministrators need the tools, the will, and 
the support of their boards to confront that 
small group of teachers.  But the vast ma-
jority of teachers want to be the best they 
can be; they are dedicated to their students 
and they are capable of improving.  

If teachers are coached, mentored, and sup-
ported they will do more for their students 
than we could ever ask of them. If they are 
paid for only for raw performance, Daniel 
Pink has made a convincing case of the 
probable consequences.  

Dr. James A. Doran is Director of Interna-
tional Education for Performance Learn-
ing Systems. He is a former Headmaster of 
TASIS England. drjimdoran@mac.com
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Keynote addresses
Lehigh University sponsored the first 
keynote address delivered by Dr. Monica 
Martinez, President of New Tech Net-
work. Martinez spoke of the need and 
methods for schools to rethink approaches 
to teaching and learning so that students 
become involved and empowered creators, 
leaders and producers of tomorrow.  Her 
address, “2020 Forecast: Creating the 
Future of Learning,” dealt with new de-

velopments in communication that have 
disrupted, and will continue to challenge, 
the status quo of educational assumptions. 
The publication of the title of her address 
with additional information is available 
from the Knowledge Works Foundation, 
of which she had been Vice-president, at 
www.kwfdn.org. 

Dr. Roger Hove, President of Interna-
tional Schools Services, sponsor of the sec-
ond keynoter, introduced Dr. Daniel Pink. 

Pink, author of Drive: The Sur-
prising Truth About What Mo-
tivates Us, addressed secrets of 
high performance by creative 
workers who are satisfied and 
motivated by workplace factors 
that surpass salary and other 
commonly-accepted incen-
tives disproven in both social 
and management science re-
search. Pink said that modern 
management is outdated, al-
though he felt that living and 
working overseas makes one 
a problem solver. He admired 
organizations in which em-

ployees think of their institutions as ‘we’ 
instead of ‘they.’ Regular self assessment 
by teachers is probably more effective 
as a performance enhancer than the 

commonly-used external performance re-
view by principals and supervisors. When 
employees become autonomous, gaining 
direction over their own workplace lives, 

they produce better results.  Management 
must instill a sense of purpose and set 
goals that are higher than any one indi-
vidual’s output.

AAIE CONFERENCE,
continued from front page 

Beth Pfannl and keynote speaker Daniel 
Pink, author of Drive: The Surprising Truth 
About What Motivates Us

cont'd next page 

Keynote speaker Dr. Monica Martinez, 
President of New Tech Network.
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Superintendent of the Year

The third keynote was delivered by Mr. 
Jack Delman, Superintendent of the 

Carol Morgan School of the Dominican 
Republic.  Delman had been elected AAIE 
Superintendent of the Year. Delman’s pro-
fessional career started in law school. He 
soon decided he did not want to spend 
the rest of his life in the legal profession.  
He joined the Peace Corps and was sent 
to Micronesia as a teacher. He later took 
positions with international schools in 
Venezuela (where he met his wife), Costa 
Rica, and then in the DR. He has held 
positions as President of the Association 
of American Schools in Central America 
(AASCA), the Association of Columbian/
Caribbean American Schools (ACCAS), 
and the Tri-Association.  He is a member 
of AAIE’s Executive Board. He was lauded 
by the Carol Morgan Board of Trustees for 
guiding the school into the 21st Century, 
developing its master facilities plan result-
ing in a state-of-the-art physical plant with 
modern facilities in an aesthetically pleas-
ing setting. 

In his address, sponsored by The Interna-
tional Educator, Delman concentrated 

at first upon the problems of the Union 
School in Haiti, his neighbor that shares 
the island of Hispañola with the Domini-
can Republic. In support of the problems 
caused by the closing of Union School by 
the earthquake, Carol Morgan has opened 
its doors providing space for English-
speaking students who were displaced.  He 
spoke of a senior student from the Union 
School who will finish his high school di-
ploma uninterrupted by attending Carol 
Morgan. He went on to indicate that he is 
grounded in the core values of empathy and 
compassion.  His years as a teacher and ad-
ministrator have been spent attempting to 
transmit these, his beliefs most deeply held, 
to his students, their parents, trustees and 
colleagues.  He spoke of the importance of 
family in his life and his attempts to create 

the feeling of an extended 
family in all his schools 
where the campus of the 
international school be-
comes a home for its stu-
dents.  Our international 
schools, he concluded, 
should become a prime 
provider of opportunity 

for students to learn compassion, tolerance 
and empathy for the needs of all peoples.  

Awards and recognitions
Delman’s address was followed by the an-
nual awards ceremony that began with a 
moment of silence in the memory of re-
cently deceased members Margaret Sand-
ers, Kevin Haverty, Sherry Calef, Paul 
Johnston and Mrs. Betty Smith, wife of 
long-time AAIE leader Dr. David Smith.

Hall of Fame: 

Ms. Jane Larsson was inducted into the 
Hall of Fame.  She had spent many years 
as head of teacher placement services with 
International Schools Services.  She then 
joined the Visiting International Faculty 
Program as Director of International Part-
nerships for the last five years.  She will 
soon join the Council of International 
Schools in Europe as its Executive Direc-
tor.

25-Year Awards: 

Four long-term AAIE members were rec-
ognized.

Dr. Leon Durkin of the College of 
New Jersey

Dr. Ralph Jahr of International Schools 
Services

Ms. Mary Virginia Sanchez, Executive 
Director, Tri-Association

AAIE Award Recipients (left to right), Ms. Jane Larsen (Hall of Fame); 25 Year 
Awards: Ms. Mary Virginia Sanchez, Ms. Gail Uilkema, Dr. Ralph Jahr, with Elsa 
Lamb (Dr. Leon Durkin, not shown) 

AAIE CONFERENCE,
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Forrest Broman with 
Superintendent of the 
year, Jack Delman
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Ms. Gail Uilkema, retired superinten-
dent of schools from California, United 
States Superintendent of the Year in 
2002 for the American Association of 
School Administrators (AASA), and 
Director of the Lantern Project.

Student scholarship awards

Margaret Sanders Scholarship: 

Mr. Warren Carlson presented the 2010 
scholarships created by the greatly respect-
ed and loved Margaret Sanders prior to 
her death. The recipients, all seniors in the 
schools indicated, were:

Ho Dong Chyung of Graded School, 
São Paulo, Brazil, for AASSA

Bolatito “Tito” Kolawole of the Ameri-
can International School of Lagos, Ni-
geria, for AISA

Aisling Leow of the Singapore Ameri-
can School, for EARCOS

Named as alternate: Leyla Sokullu of 
the American Collegiate Institute of 
Izmir, Turkey, for ECIS

Pennsylvania Summer School for 
Global Entrepreneurship: 

Dr. Roger Douglas of Lehigh University 
presented three scholarships.

Sijia Li of the International School of 
Estonia

KiRim Rae of the American Interna-
tional School of Guangzhou, China

Philip Quoc Anh Pinacus of Saigon 
South International School, Vietnam

Gilbert Brown Honored as Edi-
tor Emeritus of InterED.
AAIE President Elsa Lamb made a special 
recognition in honor of Dr. Gilbert Brown 
for his impressive work over the past sever-
al years as editor of AAIE’s InterED pub-
lication.   She noted that Dr. Brown had 
converted the InterED into a publication 
for, by and about leadership in internation-

al education, 
thus creat-
ing a quality 
publication 
that serves 
as a voice for 
global edu-
cators.   In 
recognition 
of his con-
t r i b u t i o n , 
the AAIE 
Board be-
s t o w e d 
upon Dr. 
Brown the 
title of In-
terED Edi-
tor Emeritus, 
and gifted him with a Dominican Republic 
golf resort stay.   

Last day—Sunday Morning 
Solutions and Closing Business 
Meeting

Mr. John Littleford led the traditional Sun-
day Morning Solutions session address-
ing a large turnout on “Performance Pay, 
Evaluation and Accountability: The Chal-
lenge That Lies Ahead.” Littleford’s main 
point was that school salary administration 
should be a ‘mission based compensation’ 
system wherein flexible remuneration is in-
tended to further the school’s mission. He 

mentioned 
several not-
s o - h i d d e n 
systems of 
flexible pay 
scales in 
schools that 
claim they 
do not have 
such systems 
w h e r e i n 
m e r i t o r i -
ous teach-
ers receive 
r e d u c e d 
t e a c h i n g 
loads, extra-
pay for de-
partment or 

grade-level chairpersonships, and/ or extra 
pay for so-called ‘extra-curricular’ activities.  
These differentiated systems could be more 
costly to the school budget than a well-ad-
ministered flexible system of remuneration 
accessible to all employees.  These extras 
are also divisive among faculty who cannot 
understand why certain teachers receive 
them while others do not, as if published 
policy is lacking for the administration and 
award of the extras. Littleford noted from 
among teachers to whom he has spoken in 
his consulting work that a great deal of peer 
pressure exists for additional dialogue with 
school administrators for alternate remu-
neration systems.

Littleford’s presentation was followed 
by a panel discussion with a lively 

question and answer period.  Panelists 
included Mr. Kevin Glass, Headmaster, 
Atlanta, GA, International School; Dr. 
Edward Greene, Director, International 
School of Amsterdam, The Netherlands, 
and AAIE President; Mr. Edwin Ladd, 
Jr., Director, American School of Doha, 
Qatar; and Mr. Lee Fertig, Superinten-
dent, The Graded School of São Paulo, 
Brazil.

Business meeting
Dr. Jonathan Lewis, Superintendent of 
Schools in Virginia, was nominated for 
an additional three-year term on AAIE’s 
Elsa Lamb with InterED Editor 
Emeritus, Gil Brown,

How far you go in life depends on you 

being tender with the young, compassionate 

with the aged, sympathetic with the striving 

and tolerant of the weak and the strong. 

Because someday in life, you will have 

been all of these. ~ Jack Delman

The complete text of Dr. Delman’s speech 

may be found at the AAIE website, www.aaie.org
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GovNet Launches on the Net:
AAIE Website, www.aaie.org

By Jim AmbroseShould parents serve on school 
boards?  What are the standards 
set for governance by the various 
accrediting agencies?  What are 

recommended resources for governance 
(and can you suggest some?)?  If you have 
been reading the GovNet Forum at aaie.
org, you’d know.

Originally started 
as an email list-

serve for board chairs 
and Heads during the 
Spring of 2009, Gov-
Net migrated to the new 
AAIE website in the 
fall.  While several good 
discussions were gener-
ated from the field when 
GovNet was still in the 
listserve format, there 
has been a perceptible 
drop in activity and enrollment on the new 
website, but that trend should reverse as 
AAIE members become more accustomed 
to regularly accessing the website and social 
networking rather than relying on email.

GovNet aims to move theory from the 
NAIS Trustees Handbook and other 
sources into practice, and to get good in-
formation directly into the hands of board 

chairs and Heads. Thus, the involvement of 
Board Chairs is desirable so they will have 
direct access to information from experts.  

While some Heads have expressed 
concern over the possibility of 

poor information be-
ing shared with their 
board chairs or posted 
on GovNet, they are re-
minded that GovNet is 
monitored under control 
of a small number of re-
spected and experienced 
consultants (“Advisers”, 
generally former Board 
members and Heads) 
approved by the AAIE 
Executive Committee.  

All questions can be sent to a central source 
(“Ask An Expert”), where the question will 
be reframed as needed to preserve the iden-
tity of the source of the question, to then be 
forwarded to the panel to respond directly 
and unfiltered to the entire membership. 

In addition, members can reply directly to 
postings in the Forum.  At the recently 

completed AAIE in Boston, Bill Thomas 

(web developer for AAIE) recounted re-
search which shows that people interacting 
in web-based groups such as GovNet are 
highly responsible.  After all, their names 
automatically appear when they submit a 
posting or response.  This is unlike web-
sites where the public is able to submit re-
plies anonymously, avoid responsibility and 
sometimes make outrageous statements.  
To be a member of GovNet, one first needs 
to be a registered AAIE member and then 
request approval to join the group.

Thus, it can be assumed that all Heads 
and board chairs will act in a profes-

sional and supportive manner when using 
GovNet and will not use this service to un-
dermine either party. 

A key operating principle to emphasize in 
closing is that the GovNet Advisers are not 
and will not act in the capacity of judges: 
while willing to comment on procedures, 
general distinctions of roles, best practices, 
etc., they will not become directly involved 
in settling disputes within schools. 

Mr. Ambrose is a Senior Associate with 
Search Associates.  He is former head of 
schools in Abu Dhabi and Hanoi.  Email: 
Jimambrose2007@cs.com

Anyone having questions, 

concerns, or needing help 

in joining GovNet are 

encouraged to email 

JimAmbrose2007@cs.com
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Board of Trustees from 2010 to 2013 and 
was elected.

A motion was made, seconded and car-
ried to approve the changes recom-

mended by the Board of Trustees to both 
the AAIE Constitution and the By-Laws.  
The modifications are posted to the AAIE 
website.  The major effect was to change the 
composition and terms of the members of 
the Board of Trustees and to create a new 
Advisory Board.  Some of the membership 
categories were also modified.

Dr. Ron Marino presented the Treasurer’s 
Report. His report is featured in another 
section of this publication. 

Sponsors
President Greene and Executive Direc-
tor Lamb gave special thanks to AAIE’s 
exhibitors and advertisers who have done 
so much to support the Association.  They 
also indicated special appreciation to the 
ISS Financial and Insurance Network and 
Performance Learning Systems for their 
sponsorship of the welcoming reception 
on February 11.  They also expressed their 
appreciation to George Mason University, 
the Educational Records Bureau, Carney, 
Sandoe and Associates, and the Shirley M. 
Hufstedler School of Education of Alliant 
International University for their sponsor-

ship of the several refreshment breaks be-
tween sessions; to the New England As-
sociation of Colleges and Schools for its 
sponsorship of the Exhibitors’ Reception 
on February 12; and the TD Bank and 
Search Associates for their sponsorship 
of the 2010 AAIE Annual Conference 
Gala held on February 13 at the top of the 
50-story Prudential Building with its pan-
oramic view of Boston.

2011
The next Annual Conference, AAIE’s 45th, 
will be held at the Grand Hyatt Hotel at 
the Embarcadero in San Francisco, Cali-
fornia, February 10 to 13, 2011.                                         

AAIE CONFERENCE,
continued from page 33 
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AAIE Treasurer’s Report

By Dr. Ron MarinoThis report is an effort to continue 
our practice of being as candid 
and open with you as we can be 

regarding the fiscal condition of AAIE. 
The Executive Committee and Board of 
Trustees believe strongly that our member-
ship should have accurate and up to date 
information about our finances. I am very 
pleased with the implications of this report.

 We have a healthy bottom line which al-
lows us to provide a wide range of programs 
and services that are responsive to the needs 
of our members. AAIE has maintained a 
balanced budget, and it is projected that we 
will continue that trend in 2010 as well. We 
have adequate fiscal resources to carry out 
the activities that make us the “…global 
family of leaders and learning.”

The chart at right gives a summary of 
the audited end of year net assets of 

the association from 2001-2009, along 
with our projections for 2010.  The figures 
should not be confused with cash on hand. 
These numbers represent our surplus or 
cash reserves. 

In summary, our 2009 dollar balance puts 
us in the enviable position to cover a year 

of operating expenses, excluding grant ac-
tivities, which is our policy goal, while still 
having a modest amount of discretionary 
funds available for special projects.

1. AAIE is debt free and we have no out-
standing legal issues.

2. New revenue streams have been cre-
ated.

3. New programs and services have been 
developed in response to member 
needs.

4. We have adopted accrual based ac-
counting, a safeguard for ac curate re-
porting.

5. Investment policies have been re-
vised and risk factors reduced. We are 
pleased to report that during the cur-
rent world fiscal crisis, AAIE has lost 
not a single dollar of its assets.

I wish to recognize the efforts of Vince 
Ferrandino, Elsa lamb, Mark Ulfers and 

Ed Greene, who have guided the Board of 
Trustees and Executive Committee in a 
capable, visionary, and responsive way in 
the accomplishment of the achievements 
I have summarized.  Additionally, I should 
mention the efforts of Executive Directors 
Dick Krajczar and Everett McGlothlin in 
safeguarding and expanding the programs 
and services of AAIE. 

Our valued vendors, sponsors, exhibitors, 
advertisers, presenters and all of our mem-
bers and friends interested in furthering 

International Education are critical factors 
in the economic health and future stability 
of AAIE.  We thank our friends at Nova 
University who have offered to house our 
offices and we continue to be appreciative 
of the commitment and support of the Of-
fice of Overseas Schools (A/OS). 

The Board is humbled by the confi-
dence and trust that you have placed in 

us.  We believe that the new organizational 
structure which was established in the re-
vised Constitution and By-Laws approved 
at our meeting in Boston is further evi-
dence of our intent to be sensitive and re-
sponsive to our membership and we pledge 
to continue to work diligently on behalf of 
our  “…global educational family of leaders 
and learning.” 

Ron Marino is Treasurer of AAIE.  He can 
be reached at ronaldmarino@comcast.net

2001 $  273,407
2002 $    65,500
2003 $ (-29,141)
2004 $    31,744
2005 $  167,958
2006 $  207,381
2007 $  294,446
2008 $  333,930
2009 $  372,894
2010 $  395,694 (est.)          
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ISS Educational Staffing is  

headed overseas again in 2011, 

where Bangkok will be our first  

recruiting venue of the year. 

Contact us to obtain registration 

details for your school or to update 

your  professional file to interview  

at our International Recruitment 

Centers. Registration  deadline is 

December 1, 2010.

ISS Educational Staffing  
Princeton, New Jersey 08543, USA
609.452.0990 
edustaffing@iss.edu 
www.iss.edu

INTERNATIONAL SCHOOLS SERVICES
“Building a Global Foundation for Education Since 1955”

2011 IRCs
BANGKOK, THAILAND 
4–7 January 2011

SAN FRANCISCO, CA 
6–10 February 2011
Administrative Recruitment Day–7 Feb.

EAST COAST IRC  
14–17 February 2011
Location T.B.A.

Expand
your

World
ofRecruiting.

Expand
your

World
ofRecruiting.
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Get educated about our insurance.
+1.202.872.0060    |    info@clements.com    |    word.clements.com

“As an administrator, it’s my responsibility to guarantee the insurance needs of my school 
and staff are met.  Even though we’re located in Venezuela, Clements not only satisfied our 
insurance needs, but exceeded our expectations with sharp service and expertise.”
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PAUL LUEBKE

Paul retired in 1985 from his position as 
a Regional Education Officer with the 

Office of Overseas Schools.  He continued 
as a consultant to A/OS for many years af-
ter that. He was a Foreign Service Officer 
in Turkey prior to joining the international 
schools.  He and Eunice also lived in Iran.  
He is now living in a retirement commu-
nity where, as he says, “We are busier than 
ever with all the activities here.” He can be 
reached at 121 Cortez Road, Apt. 451, Hot 
Springs Village, Arkansas 71909 Tel: 501-
922-6521 

VINCENT MCGUGAN

Vince retired in the late 1980s as Re-
gional Education Officer for Latin 

America from A/OS. Before joining A/
OS, Vince was superintendent of schools 
in Michigan. 

He and wife Haydee live in a Leisureville in 
Maryland.  They have seven grown children 
with 11 grandchildren, many of whom are 
in universities in North Carolina in Chapel 
Hill, Greensboro, Wilmington, North Car-
olina State and Appalachian State. They 
remain active with competitive golf, bridge 
and bowling.  Reach them at 15307 Bar-
ringham Court, Silver Springs, Maryland 
20906-1427 Tel: 301-598-3062 

WILLIAM ‘BILL’ MCWHORTER

Bill retired as President of LB Wallace 
Community College in Alabama in 

1990.  He and wife, Kathleen, returned 
to Escuela Anaco in Venezuela in 1992, 
spending two years there.  While in Anaco, 
he established American-type schools in El 
Tigre and later in Maturin and Puerto de la 
Cruz, all in Venezuela.  The school in Ma-
turin was taken over by oil companies.  In 

2005 he sold the other two schools to QSI, 
leaving Venezuela to retire in Gainesville, 
Florida.  Their address there is 11114 NW 
38th Lane, Gainesville, FL 32606; [Tel/Fax 
352-331-0761; Cell: 352-339-1526; email: 
eltigre10@aol.com]. Bill continues to be 
active with accreditation visits to Latin 
American schools for SACS and family ac-
tivities with children and grandchildren. 

 GORDON PARSONS

Gordon retired in the mid-1980s from 
his position as AAIE’s Executive Di-

rector during the time its headquarters were 
at the University of Florida in Gainesville.  
Formerly, he had been a Regional Educa-
tion Officer with A/OS as well as a head 
of school in Vienna and Switzerland. He 
and Patricia just bought a third home in 
Alameda, California.  They have homes in 
Gainesville and Nova Scotia. They hope 
to attend the 45th Annual AAIE Confer-
ence in San Francisco in February, 2011. 
After retirement, Gordon kept busy teach-
ing courses at the Universities of Arkansas, 
Montana, Arizona and Wyoming. Reach 
them at 9019 SW 97th Lane, Gainesville, 
FL 32608 Tel: 352-378-2322. 

Where Are They Now?...

Celebrations and Congratulations

Hail our burgeoning authors!

Congratulations to Dr. Ettie Zilber on 
the publication of Third Culture Kids: 

The Children of Educators in International 
Schools. It is available through amazon.com.
UK at a cost of 12.74 British Pounds. Zil-
ber has been head of schools in Spain and 
Guatemala.  She now is Head of School 
at Beijing BISS International School in 
China.  She has been a presenter at AAIE’s 
Annual Conferences and a contributor to 
this journal. She may be contacted at EZil-
ber@biss.com.cn  [Editor’s Note:  InterED 
has the book on order, and hopes to review 
it in the Fall publication.]

Congratulations to Dr. Arthur H. Charles, 
Jr. on the publication of Shadow Rider: A 
Solo Transcontinental Bike Trek at Age 55.  
Charles was formerly President of Inter-
national College in Beirut, Lebanon. At 
present he is Senior Search Consultant 
with Carney, Sandoe Associates in Boston.  
He has been a presenter at AAIE’s Annual 

Conferences and a contributor to this jour-
nal. His book is available through him at 
art.charles@carneysandoe.com 

Congratulations to Dr. Viggo ‘Pete’ Han-
sen on the publication of Noah: First Time 
Boater Arker–Philosopher. Hansen, a 25-year 
member of AAIE and a member of its 
Board of Trustees, is a graduate of the Uni-
versity of Minnesota, having taught math-
ematics at SUNY Oneonta, California 
State University at Northridge and Alliant 
University.  He also was an administrator at 
Northridge.  His book is available through 
him at Vphansen@aol.com 

Mr. Alan Conkey of the Council of 
International Schools and Dr. Gail 

Schoppert of ECIS, both former interna-
tional school heads, have revised, expanded 
and rewritten the best-selling ECIS Policy 
Planner, originally published in 1978, this 
time in an electronic flash drive  3rd edition. 
It is available through the Council of Inter-
national Schools website www.cois.org 

Sailing a 9th Century square rig-
ger to Singapore

Mr. Robert B. Jackson, a teacher of 
history at the American Interna-

tional School of Muscat, Oman, has been 
honored with an invitation from the Sin-
gaporean Foreign ministry to serve as a 
crew member aboard the Jewel of Muscat, 
a reconstructed, square-rigged, 9th Centu-
ry sewn wooden ship that will retrace the 
route of its namesake that sank off Indo-
nesia at the time. It was carrying 60,000 
pieces of Tang dynasty ceramics destined 
for Arab and Persian markets.  The ship 
will sail from Muscat to Singapore arriv-
ing in early July where it will be placed on 
permanent display in the same museum 
that houses the recovered artifacts. Jack-
son’s trip is sponsored by the Omani and 
Singaporean Ministries of Foreign Affairs.  
He is aboard to maintain a photographic 
and video record of the trip. During the 
sail, these will be posted to a website www.
jewelofmuscat.tv allowing students around 
the world to follow the progress of the ship, 
communicating with their questions. 

Editor's Note: This is the first of a new column for InterEd, created with an intent 
to renew old friendships. The column features members who were once active in 
AAIE but have not attended recent meetings. This first group of featured members 
was selected from among the 55 ‘delegates' who attended the first AAIE meeting in 
Atlantic City’s old Traymore Hotel in February 1966.
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We look forward to seeing you at one of our  
upcoming events! 

 
Summer 2010 AAIE Institutes 
 
Ensuring Student Success: Classrooms with Brain and Heart Appeal 
June 20-23, 2010. Consultants Susan Baum and Hank Nichols 
Nova Southeastern University, Fischler School of Education and Human Services 
North Miami Beach, Florida 
 
Creating a Plan To Challenge Your Most Able Students 
June 27-30, 2010 
Center For Talented Youth, Johns Hopkins University 
Mt. Washington Conference Center, Baltimore, Maryland 
 
 
Future AAIE Annual Conferences 
 
45th Annual Conference 
February 10-13, 2011 
Hyatt Embarcadero 
San Francisco, California 
 
46th Annual Conference 
February 9-12, 2012 
Westin Copley Place 
Boston, Massachusetts 
 
47th Annual Conference  
February 14-17, 2013 
Hyatt Embarcadero 
San Francisco, California 
 
 Information available at www.aaie.org 


